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T
he success of the national 
recovery plan for educa-
tion is under threat as 
teachers in some prov-
inces are refusing to 

work over weekends and after hours 
because of poor pay.

Some schools in remote rural areas 
are battling to access the national 
department of education’s additional 
printed resource materials, which 
form the backbone of the massive 
catch-up effort after 15 teaching days 
were lost through the public sector 
strike in May.

The plan was anchored on the par-
ticipation of all key players: learners, 
teachers and parents. But the current 
wrangling between the Western Cape 
education department and teachers’ 
union Sadtu over rates relating to 
additional teaching hours has raised 
fears about whether the plan will 
achieve its intended goals. 

Of concern is that the dispute 
might spill over to other provinces.

Melinda Zass, the spokesperson of 
Sadtu in the Western Cape, said the 

provincial education department is 
negotiating in bad faith because it 
has unilaterally deviated from the 
national formula of stipend, which 
was determined in terms of public 
administration management (PAM) 
for the recovery plan. 

She said that, in terms of PAM, 
teachers are supposed to get an 
hourly rate of R147 as opposed to the 
R50 before tax offered by the West-
ern Cape education department. The 
aim is that teachers should spend a 
maximum of three hours over the 
weekend and after hours to help 
grade 12 learners in particular make 
up for the lost time.

Zass said Sadtu would not bar its 
members from participating in the 
plan, but it could not give its stamp 
of approval to an arrangement that 
amounted to “exploitation”. 

Western Cape MEC Cameron Dug-
more expressed his disappointment 
with Sadtu’s position. The department 
provided additional information on 
the stipend to unions hoping that this 
would help resolve the dispute. 

Western Cape pay dispute and access 
to materials put catch-up effort at 
risk, writes Thabo Mohlala
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The other issue that may nega-
tively affect the catch-up plan is the 
difficulty some schools are having in 
getting resource materials from the 
national education department.

Principals of some schools in rural 
villages say they have not received 
any materials. They stopped short of 
blaming district offices as the near-
est service delivery points. A principal 
of a school based in Molatedi village 
in the North West — 40km from the 
Botswana border — said it would cost 
his school between R400 and R500 to 
travel to the nearest area project office.

Penny Vinjevold, the deputy-
director general in the national 
education department, said schools 
that do not receive materials should 
approach the nearest distribution 
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In Women’s Month advocate Molly Malete, educator Carole Podetti Ngono and Lotus FM presenter CJ 
Benjamin were honoured for their role in educating South Africans of all ages. They were finalists in the 
Shoprite Checkers/SABC2 Woman of the Year Award. Malete was announced the winner. See Page 11

point. She said the department is 
doing its best to reach every nook 
and cranny of the country to ensure 
all schools benefit from this exercise. 

Vinjevold could not give a com-
prehensive picture of how the plan is 
unfolding as the department has yet 
to meet the provinces to get reports. 
She said teachers should tailor the 
plan to suit their circumstances. 

A snap survey by the Teacher showed 
that teachers are hard at work. 

Principals said recovery plans at 
most schools included morning, 
afternoon and Saturday classes for all 
grades, but with more emphasis on 
grade 12 learners. Inviting successful 
personalities to give motivational talks 
was another strategy used by some 
schools. In some provinces schools 

implemented team-teaching and 
cooperative teaching, in which neigh-
bouring schools share teachers who 
are good in particular subjects. 

Topping the list of challenges was 
high teacher absenteeism at Saturday 
classes. Teachers cited personal and 
social commitments as reasons. 
■ Negotiations between the education 
department and the teacher unions 
on occupation-specific dispensation 
issues (how different categories of 
teachers would be remunerated) have 
been scheduled for later this month.

Teacher unions refused to sign the 
agreement to end the public sector 
strike two months ago and opted to 
pursue negotiations separately with 
the education department at the 
sector’s bargaining chamber.
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If  you have enough drink-
able water in a borehole near 
your school, your institution 

could benefit from a multimillion-
rand expansion drive by PlayPumps 
International and Roundabout 
 Outdoors.

The drive aims to improve the lives 
of about 10 million people over the 
next three years through the deliv-
ery of more PlayPump water sys-
tems to communities where access 
to water is still a challenge.

The PlayPump water pump-
ing  system has been internation-
ally recog nised as one of the most 
innovative providers of water in 
the world.

As children have fun on a round-

Thabo Mohlala

or public schools to imple-
ment change successfully 
and move towards excellence, 
they need quality principals 
and leadership structures.

So says Caroline Faulkner, coordi-
nator of the advanced certificate in 
education management and school 
leadership programme at Wits Uni-
versity’s school of education.

Teachers who attended the last 
module at the education campus in 
Parktown, Gauteng, last month were 
enthusiastic about the programme. 
The 68 managers, all from Mpuma-
langa, described it as empowering.

“Of all the courses and pro-
grammes I have attended, I found 
this one the most practical. It has 
enabled me to apply easily what I 
learned in my own school,” says Rey-
nold Nkosi, a head of department  
at King Makhosonke II Secondary 
School in Kwa-Mhlanga. 

Nkosi says most programmes test 
participants’ ability to memorise con-
cepts. In this one, however, “you are 
assessed on the basis of how you inter-
pret and apply specific pieces of edu-
cation legislation taking into account 
your own peculiar environment”.

The primary objective of the pro-
gramme is to provide targeted train-
ing to school management teams so 
that they can be the drivers of change 
and innovation in curricula delivery.

Says Faulkner: “Schools are com-
plex organisations that require 
dynamic leadership with clear goals.” 
Although the programme is rooted 
in a strong theoretical and academic 
approach, it emphasises practical 
aspects, enabling teachers to use 
their own context to understand how 
to handle change and its dynamics.

The programme comprises four 
modules, covering finance and 
resource management, physical and 
human management, understanding 
policies and legal frameworks, leader-
ship management and leading, and 
managing teaching and learning.

Ramatshopi Moepesi, a deputy 
principal at Pungutsha Secondary 
School in Katjibani region, says: “I 
feel I am a better leader now because 
of this programme. Now I am able to 
deal with and resolve challenges with 
a sense of confidence and creativity. 
In the past, managers always threw a 
book at a problem instead of explor-
ing their own innovative and con-
structive solutions.”  

For Millicent Sibanyoni, a founda-
tion phase head of department at 
Phumula Primary School in Tweefon-
tein A, the programme not only 

taught her how to manage change 
and the art of delegating, but also 
about some important legal aspects. 

“I have learned that putting a notice 
board [that excludes a school’s liabil-
ity] in a prominent place, such as the 
entrance, it might help schools to 
avoid potential lawsuits in the event 
a visitor gets hurt within the school 
premises. This is something that most 
school managements, including mine, 
were not aware of,” says Sibanyoni. 

Dorah Mamogobo, who heads 
Moteti Primary School in Dennil-
ton, says: “I have learned to be open-
minded and to be less defensive when 
dealing with challenges. In the past, 
most principals got into messy and 
long legal wrangles when dealing 
with disputes because they rushed to 
reel off policy positions when all that 
was needed was a little bit of thinking 
beyond the box.” 

Sibanyoni says she liked the fact 
that during the programme’s assess-
ment participants were credited 
when they drew on their own expe-
riences and contexts rather than 
simply waffling on about theoretical 
and hypothetical issues. 

Faulkner says that next year the 
programme will team up with the 
department of education. She is opti-
mistic the synergy will take the train-
ing to an even higher level. The result, 
she says, will be better-trained, profes-
sional and highly competent princi-
pals and school leadership structures. 

Does your school need water?

Much more than fun and games: The PlayPump water system uses the 
energy created by children to pump water from boreholes

If your school has a borehole and 
you think your school qualifies 
for a PlayPump system, SMS 
“teacher” and “roundabout” to 
32510 (SMS costs R1). the Teacher 
will put Roundabout Outdoor 
and PlayPumps International in 
touch with your school.

about, their actions put into motion 
a water pump that could generate 
up to 1 400 litres of water an hour 
from a borehole with a depth of 
between 40m and 100m. 

A simple tap provides access to the 

water. Excess water is diverted back 
down the borehole.

With the help of NGOs, businesses 
and donor foundations, about 800 
pumps have been installed in South 
African communities, benefiting 
about one million people.

Following a $16,4-million (about 
R113-million) commitment from the 
United States government, the Case 
Foundation and the MCJ Founda-
tion, another 1 000 PlayPump sys-
tems can now be installed across 
Africa.

Other countries set to benefit 
from the project are Swaziland, 
Lesotho, Mozambique, Zambia, 
Malawi, Ethiopia, Kenya, Tanzania 
and Uganda. — the Teacher reporter

Get the system

Going for quality

“I am a better leader 
... I can deal with 
challenges with a 
sense of confidence”

F

Conferences 
and compos
■ The South African Principals’ 
Association (Sapa) will be hosting 
its annual conference in Cape Town 
next month. It will take place from 
September 6 to 8 at the Cape Town 
International Convention Centre.

With the theme, Leading Brain-
Based Schools, the event plans to 
address the implication for school 
leaders of neuroscience research. 
International and local speakers will 
make presentations on changing 
schools into brain-based learning 
communities.  

Principals who want to attend 
can visit www.sapaonline.co.za; 
email taniad.millenium@galileosa.
co.za or phone on 021 7978010.

■ Food and Trees for Africa and 
Highveld Steel and Vanadium 
Corporation are calling on primary 
schools to enter the Highveld 
Sinakekela Imvelo Food Gardening 
Competition.

The competition centres on 
three Rs — reducing, reusing and 
recycling. Learners can win seed, 
gardening equipment and cash 
prizes for their schools.

The closing date for entries is 
September 28.

For more information, contact 
Emma Mutandiro at Highveld 
Steel and Vanadium Corporation 
on 013 690 9338 or Xaverine 
Mukandekezi at Food and Trees 
for Africa on 011 803 9750.
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W
hen it comes to 
the brutal slaying 
of eight-year-old 
Wilfred Kriel in 
the Namaqualand 

town of Klawer, people talk of the 
vicious cycle of unemployment, 
broken homes and drunkenness.

They talk about the grinding 
poverty of farm life and the slim 
chances of a child making it through 
the school system. 

Yet, despite all the reasons put 
forward months after his battered 
body was found on May 28 this 
year, Wilfred’s death remains more 
than a blip among South Africa’s 
shocking crime statistics — if only 
because, out of all crimes, under-
standing why children kill children 
is probably the hardest. 

The chilling details of his mur-
der are that Wilfred was lured into 
bushes, tied up and beaten to death, 
allegedly by two boys, aged 12 and 
seven, because he owed R5.

Both the young killers are in cus-
tody at the Bosasa youth detention 
facility in Clanwilliam where they 
are being assessed ahead of court 
appearances. 

In a town where everyone knows 
everyone else, the intimacy of the 
killing is striking. Not only did Wil-

fred know his alleged killers, but one 
of them was in his grade two class 
and all three boys were at the same 
school, Nieuwoudt Primary School. 

Klawer is a blink-and-you-miss-it 
town on the side of the N7, 300km 
north of Cape Town. The closest 
well known centre is Clanwilliam, 
50km away. 

Community leaders describe the 
high rate of unemployment, wide-
spread reliance on state grants and 
poor working conditions on many of 
the surrounding farms.

Wilfred and his alleged killers all 
grew up on farms. The two boys in 
custody come from broken homes 
and, in the case of the 12 year old, 
there appears to have been some 
history of family violence. 

Nieuwoudt Primary School prin-
cipal John Cloete remembers the 
shock he felt when he was called 
to the police station and found 
out that those arrested were not 
only children, but children from 
his school. 

“The first thing you ask is: ‘Where 
did we fail as teachers, that we did 
not see the signs?’” he says.

Since the murder, learners and 
teachers have undergone trauma 
counselling. A committee has 
been formed to deal with the after-
math and a soccer tournament was 
recently held in honour of Wilfred. 

Cloete said the murder stressed 
the importance of teaching children 
about value systems and the need 
to build bridges between the school 
and community. 

He believes the killing has raised 
the issue of how children respond to 
situations of conflict — not only in 
Klawer but throughout South Africa. 

He said that in communities chil-
dren are often conditioned to solve 
problems with a winner-loser atti-
tude, an approach he says needs to 
be replaced with more complex con-
flict resolution skills.

It’s the culture of violence in 
South Africa and the circumstances 
on some farms that local Angli-
can priest, Father Joseph Stephen 
Tekana, sees as the context for  
Wilfred’s death. 

“Historically, I would say it’s a 
combination of a violent culture 
and a lot of unfinished business. I 
believe that in many communities 

— especially rural ones — there is 
a sense of people still being captive 
economically and psychologically.”

Resources Aimed at the Preven-
tion of Child Abuse and Neglect 
(Rapcan) director Cheryl Frank 
says there is little research on 
the amount of children involved 
in serious crimes, although the 
number of children awaiting trial 
in prisons and secure facilities 

gives some indication. 
In March last year there were 

1 069 sentenced children in South 
African jails and 1 138 unsentenced 
children, although this does not 
give an indication of their ages 
or the offences for which they are 
being held.

Frank says that while there does 
not appear to be an increase in the 
number of children committing seri-

� 

special report

Eight-year-old Wilfred Kriel’s parents are still struggling to understand why two of his fellow learners beat him 

When kids 
kill kids

In March last year 
there were 1 069 
sentenced children 
in South African jails
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Star Stories

Turn your 
classroom 
into a reading 
wonderland!
n A range of books designed to give 

children the experience of a well-
stocked library or bookshop, and inspire 
a love of reading for pleasure. 

n The books are imaginative and 
entertaining, come in a variety of sizes 
and styles, include fiction and non-
fiction, and are beautifully illustrated in 
full-colour.

n Written and illustrated for South 
Africans by South Africans

n Over 120 titles – and growing

n Some titles are also available in 
isiXhosa, isiZulu, Sepedi, Sesotho and 
Setswana

n For convenience, graded for 11 levels 
of reading ability, from picture books, 
through ‘beginner’ and ‘confident’, to 
‘extension’

n A Teacher’s Resource Book includes 
reading assessment sheets

n Die gunsteling Stêr Stories is ook 
beskikbaar. 

FARM 026

n A Teacher’s Resource Book includes Teacher’s Resource Book includes Teacher’s Resource Book
reading assessment sheets

n Die gunsteling Stêr Stories is ook 
beskikbaar. 

Teacher ads 26-30.indd   1 2007/08/02   09:35:12 AM

ous offences, Rapcan is of the view 
that children are subjected to multi-
ple layers of violence in the home, in 
schools and the community. 

“Under these conditions it is 
almost unusual for children to 
come through that without adopt-
ing violence as a way of going about 

their business.”
She says the law presumes that 

children between seven and 14 do 
not have criminal capacity, but the 
prosecution could try to rebut this. 
Children under seven are presumed 
not to be capable of forming crimi-
nal intent.

Ch i ld  p sych ia t r i s t  Dr  Sue 
Hawkridge says children killing chil-
dren is not as uncommon as people 
think, with one or two cases referred 
for assessment every year.

While poverty alone cannot be 
blamed for a child committing mur-
der — many children receive good 
upbringings in poor circumstances 
— it can be seen as a contribut-
ing factor. Poverty is connected to 
delayed development, substance 
abuse, a lack of parental education 
and domestic violence.

“The flip answer to why children 
kill children is because they can,” 
she says, explaining that without 
good parenting, pro-social role mod-
els and learning empathy, the “brak-
ing factors” are missing.

There are no clear indicators that 
make it possible to identify children 
who might kill from those who will 
not, although any child that is vio-
lent, cruel to animals or takes pleas-
ure in the distress of others needs to 
be assessed.

H
awkridge says violent 
behaviour in South 
African children can 
be seen as related to 
growing up in com-

munities where emotional wounds 
“have never been addressed and 
sometimes not even acknowledged”.

“I think there is quite a lot of inter-
generational transmission of this 
trauma and that feeds into a more 
violent society. That’s an additional 
issue that probably needs to be dis-
cussed when thinking about child 
perpetrators.”

Two months after the murder, 
Wilfred’s mother, Anna, is still 
struggling to understand her son’s 
murder. “I can’t say what the rea-
son was,” she says from inside her 
dimly lit and sparsely furnished 
farm cottage on Rosendale farm 
outside Klawer. She lives and works 
as a labourer here with her partner, 
Klaas Jooste.

Kriel was told her son had gone 
into the bushes where he was killed 
because he had been promised a pair 
of Grasshopper shoes for R10. “He 
really wanted those Grass hoppers,” 
she said. — West Cape News

to death in May this year, writes Patrick Burnett

Two cases, two approaches

While there are numerous examples of 
teenagers committing murder, the number of 
young children killing other children is much 
lower, although not uncommon.

Internationally, the most high-profile 
example of a child killing was the 1993 murder 
of two-year-old James Bulger by two 10-year-
old boys in Liverpool, England.

Robert Thompson and Jon Venables were 
sentenced for the killing, released in June 2001 
and given new identities — with an order that 
details of their new identities and locations not 
be published. 

There was widespread public outrage 
surrounding the case and the boys’ release, 
with intense public feeling directed at the 
young children involved. Their safety was 
also threatened. 

In the Norwegian city of Trondheim in 
October 1994, Silje Raedergard (5) was 
attacked by two six-year-old boys who left 
her to die in the snow. The names of the boys 
were never released and they were never 
prosecuted. 

Contrasting the Bulger case with that of the 
Norwegian example, the BBC reported that in 
Norway the boys were reintegrated into their 
community without reprisals. 

In the Norwegian case, parents and children 
were encouraged to grieve openly and had 
access to counselling immediately after 
the killing. The two boys remained in their 
community and were placed in kindergarten, 
with meetings being held with parents to 
explain the situation. — Patrick Burnett, West 
Cape News

A life cut short: 
(clockwise from 
above left) 
Wilfred Kriel; 
Wilfred’s mother, 
Anna, and her 
partner Klaas 
Jooste with shoes, 
clothes and a 
photograph of 
their son; Anna 
and Klaas tend 
Wilfrend’s grave. 
Photographs: 
Patrick Burnett / 
West Cape News
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M
y principal has not 
been in class in 
years. He makes 
decisions alone. 
Our school never 

holds staff meetings. The 
school is in shambles. Is this 
someone due for a raise? Prin-
cipals’ salary increases should 
be based on the condition of 
the school and the principal’s 
performance. Results are not 
their work. 
Please refer to the South African 
Schools Act of 1996 — Duties and 
Responsibilities of School Govern-
ing Bodies. This matter should be 
reported to the school governing 
body. Thereafter, the governing 
body can submit a formal report to 
the department of education. 

I am the principal of a school 
with 80 learners, and the edu-
cator of two classes as well. The 

salary I get is 
disappointing. I 
am getting pea-
nuts. Principals 
are upgraded, 
but I am being 
left behind. The 
department is 
not treating me 
fairly. 

Please refer to the ELRC’s collective 
agreement number 3 of 2006, School 
Grading Norms. It is available on 
our website, www.elrc.co.za. Schools 
are graded according to the number 
of learners and educators.

Government must pay us 
according to our qualifications 
as we are not being promoted 
to senior posts because of cor-

rupt practices by school gov-
erning bodies and principals. 
Please refer to the ELRC collec-
tive agreement number 5 of 2006, 
Improved Career Pathing for Quali-
fied Post Level 1 Educators and 
Accelerated Progression for all Edu-
cators on Applicable Salary Levels. 
It is available on our website, www.
elrc.co.za, or you can contact our 
offices by calling 012 663 0440.

The ELRC answers 
your labour 
relations questions

labOuR  
waTcH

A
s  a  m e m b e r  o f 
the  Government 
Employees Medical 
Scheme (Gems), I 
would like to know if 

you offer intensive care.
Yes. All the Gems options offer 

hospitalisation cover and, as such, 
intensive care. But you need to 
obtain pre-authorisation at least 
48 hours before you are admitted 
to hospital. In an emergency the 
authorisation should be obtained 
within one working day after admis-
sion. Please check your Gems option 
brochure to make sure what your 
limitations and/or exclusions are 
with regards to hospitalisation. This 
brochure will also provide guidance 
on whether or not you have to go to 
a specific hospital (private, public or 
a specific healthcare provider).

where can I get application 
forms from?
There are several options:
• Download a form from www.

Principals need to stay involved in the day-to-day running of their 
schools. Photograph: Paul Botes

gems.gov.za. Go to the “forms” link. 
• Call the call centre toll free on 
0860 004 367 to request that a form 
be sent to you. 
• Send us an SMS and we will call 
you back. Send your persal/persol 
number to 083 450 4367 and we will 
give you a call. 
• Send an email to enquiries@gems.
gov.za and we will send you a form. 
Please include your contact details. 
• Send a fax requesting a form to 
0861 004 367. Please include your 
contact details. 
• Send a letter to our postal address 
requesting a form. Our address 
is Gems, Private Bag X782, Cape 
Town, 8000. 
• Visit us in person at one of our 
regional help desks. Here are details 
of their locations:
l Pretoria: Shop 51, Sancardia 
Building, corner Beatrix and Church 
streets, Arcadia.
l Johannesburg: MHG Regional 
Of f ice ,  101  De  Korte  Street ,  
Braamfontein.
l cape Town: MHG Head Office, 
61 St George’s Mall, off Adderley 
Street.
l Durban: Metropolitan Client 
Service Office, 391 Smith Street.
l bloemfontein: Metropolitan 
Building, 96 Henry Street, Westdene.
l Kimberley: Metropolitan Client 
Service Office, 7 George Street.
l Polokwane: Metropolitan Build-
ing, 51 Market Street.
l umtata: Metropolitan Building, 
23 Nelson Mandela Drive.
l Nelspruit: Metropolitan Client 
Service Office, corner Russel and 
Ehmke streets.
l Mafikeng: Metropolitan Build-
ing, no 13, corner Tillard and Robin-
son streets.

HEalTH  
fOcuS

Dr Eugene Watson, principal officer of 
Gems, answers your questions

Get to grips 
with admin

Medical aid 
queries
Keep them coming. We will try our 
best to provide you with accurate 
information on your queries. SMS 
“teacher” and your question to 
32510 (SMS costs R1).
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W
hen  outcomes -based 
education (OBE) was 
first introduced, the ter-
minology was difficult 
for teachers to get their 

heads around. Nine years later teaching has 
changed in some instances, but in other cases 
— while OBE principles are being imple-
mented — it happens with difficulty because 
so many schools are still not fully resourced.

The main rationale behind OBE is to teach 
a child to be a critical thinker and give him or 
her the skills to enter today’s highly competi-
tive job market. OBE training helps learners 
to become problem-solvers who continue 
to assess their achievements and engage in 
lifelong learning. It also equips learners with 
skills that enable them to interact, socialise, 
cooperate and communicate.

There is uneven development of OBE 
because of a lack of resources and inade-
quate training of teachers but, even so, says 
Adelaide Thipe, a maths teacher at Belle/
Thloreng School in Soweto, you can still 
implement OBE. “I put children into groups 
for interactive learning. I make sure that 
each child is fully included in the lesson.”

Sandton maths teacher John Batwell loves 
OBE. The children have witnessed the “geo-
graphical” shift from his being in front of 
the classroom directing a lesson to becom-
ing a “scenario setter”, with decision-making 
moving across to the learners. He moves 
from group to group listening in on discus-
sions, throwing in his “two cents worth”, 
while taking notes. Batwell has also changed 
the seating arrangement in the classroom to 
encourage “all members to interact”.

His lessons do not always take place in 
the classroom. Field work can be conducted 
in the media and IT centre using newspa-
pers, the internet and CD software. There is 
almost a sense of changed ownership of the 
lesson, because there are codes of conduct, 
he says, which learners claim as their own.

For contextualised learning and flex-
ibility to flourish — fundamental tenets of 
OBE — Batwell runs with what emerges in 
a lesson rather than being constrained by a 
restricted syllabus approach.

Generally, he finds assessments “open and 
transparent”, but sometimes self-assess-
ments are a problem. Learners say they 
understand something when test results 
show they have not understood the issue 
properly. Another area he has found chal-
lenging is developing scales of competence.

Even though resources are important for 
the proper implementation of OBE, Bat-
well says there are some skilled teachers, 
such as Thipe, who can conduct an OBE 
lesson under a tree.

Thipe says the situation at her Soweto 
school is difficult. She finds the paperwork 
involved in OBE cumbersome, but recently 
attended a computer course that trains 
teachers how to cut back on paperwork by 
using computers. Her school plans to get 
new computers for this purpose soon.

Although her lessons are OBE in approach, 
the lack of proper facilities is frustrating. 
“To implement it properly, you need news-
papers, radio, television, a photocopier for 
worksheets, booklets, CDs. We don’t have 
any of these. And if we did, what about secu-
rity at schools, vandalism and theft?” 

Without these resources the children have 
to rely on their imaginations. Thipe has only 
the board to illustrate what she is teaching 
and it is difficult to trigger children’s imagi-
nations without showing them pictures. 

“OBE is about contextualising education 
and making a child think critically, using all 
sorts of materials.”

While Thipe’s classroom has changed in 
accordance with OBE, she says implementa-
tion is not always successful. Apart from the 
lack of resources, she has to deal with learners 
with different levels of capability. Sometimes 
there are up to 50 learners in a class. “It is 
difficult to give each one special attention — 
what about the one who is hard of hearing?”

Minister of Education Naledi Pandor says, 
given the nature of curriculum transforma-

Glenda Daniels asks 
whether OBE has 
changed the classroom

Our nation’s education is our commitment
www.nasou-viaafrika.com

Story Street

Reading through 
making meaning 
in context
“...  a ‘balanced approach’ to 
literacy development has been 
used. It is balanced because it 
begins with children’s emergent 
literacy, it involves them in reading 
real books and writing for real 
purposes, and it gives attention 
to phonics.”

from the National Curriculum 
Statement

This balanced approach is achieved in 
Story Street by integrating language 
and phonic skills within the meaningful 
context of stories.

Story Street starts learners on the 
exciting road to literacy by taking them 
on a journey through wonderful stories, 
rhymes and other texts.

There are eight titles per grade, each 
available as a Little Book, and as a Big 
Book for teacher-led group reading.

Also available in Afrikaans as Storiestraat.

FARM 027
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The changing space 
of education

To properly implement OBE, teachers 
need access to newspapers, radio, 
the net, television and the like . 
Photograph: Oupa Nkosi

tion, there is constant review and assess-
ment to ensure the desired intentions are 
achieved. She does concede, however, that 
there are constraints to teaching OBE in 
poorer schools. 

“There is a need for basic infrastructure, 
including decent classrooms that are prop-
erly equipped, resourced laboratories and 
libraries in all schools, well-qualified and 
dedicated teachers and officials, supportive 
parents and communities and the equip-
ment and resources to enable learning and 
teaching to take place.”

“Remarkable strides” have been made, 
she says. “More than 96% of children in 
South Africa attend schools from grade R 
to grade nine. We are now in a position to 
address significantly the backlogs that still 
are present in terms of infrastructure. This 
is not only about children learning under 
trees. It is about what our schools should 
look like. It is about creating an environ-
ment that is both attractive and conducive 
and is able to inspire the learning and teach-
ing that makes a good system of education.”

But are teachers adequately trained to 
implement OBE? Pandor says that since 1994 
the number of underqualified and unquali-
fied teachers has been reduced from about 
70 000 to less than 10 000. Major curriculum 
changes, she says, have been accompanied by 
massive training of teachers in all provinces. 

The recently released National Policy 
Framework for Teacher Education and 
Development, which provides for continu-
ing professional development of teachers, 
will go a long way to addressing the prob-
lems of OBE implementation, she says.

OBE pros and cons

10 things teachers love about OBE:
● It is based on the skills, values and what 
the child can do. 
● Continuous assessment means the 
end result is more than simply a three-
hour exam. 
● The teacher’s role changes to a facilitator 
of learning. 
● Different learning needs are 
accommodated.
● Learning prepares for the workplace of 
the future. 
● Learners learn to socialise, communicate 
and cooperate.
● Good citizenship and social processes 
are involved. 
● Learning is not constrained by a 
curriculum approach.
● There is diversity and flexibility.  
● Learning is based on the previous 
knowledge of the child; it is contextualised 
learning. 
 

The 10 most common complaints 
about OBE:
● Teachers still lack a clear foundation. 
● Assessment still has grey areas.
● There is too much paperwork.
● The teacher training gap and lack of 
human resources and adequate support. 
● The lack of infrastructure and resources. 
● The huge gap between philosophy 
and implementation. 
● There is no correlation between external 
support and ensuring the expertise to use, 
for instance, equipment. 
● Language policy barriers: children are 
not educated in their mother tongue. 
● Public reference points, it is marks 
based and there is not enough 
understanding about how criterion-
based assessment works.
● Management structures are a problem, 
as is the lack of communication between 
department officials and schools.



Are you using ICT in an innovative way to enhance teaching and learning?
Are you using technology in a way that is new and exciting for your school?

What is an innovation?
Teaching and learning is innovative if it is new and ground breaking in the context of the institution where it 
is being applied. What this means is that even if a school has only had computers for a short space of time, if 
teachers are doing something exciting with them, then they are being innovative. Other schools may have had 
technology for a long time, but their teachers are innovative if they continue to come up with new ways to 
enhance teaching and learning through the integration of ICT.

What is an innovative teacher?
• An innovative teacher is someone who teaches in a way that is new or groundbreaking at the school, 

while integrating ICT to support that teaching.
• An innovative teacher is someone who uses ICT in new or groundbreaking ways.
• An innovative teacher can demonstrate that teaching and learning has improved as a result of the 

approaches used.

How can teachers nominate themselves?
Submit a written description of your innovation using the template provided at http://www.school.za/itf/
template.doc

If your innovation is judged to be one of the ten best received you will be invited to present a poster explaining 
your innovation to judges at the national � nals in Johannesburg on Saturday 29th September, 2007. At this event 
two of the � nalists will be selected to attend the Worldwide Innovative Teacher Awards in Helsinki, Finland in 
October 2007 and a range of other prizes will be awarded.

Deadlines
All entries must be received before midnight on 31st August, 2007.
Submit entries (the completed template) by any one of the following means:

Email attachment to: innovation@schoolnet.org.za
Fax to: (011) 403 5272. Post to: SchoolNet SA, 

P.O. Box 31493, Braamfontein 2017
For more information see http://www.school.za/itf

Microsoft - Partners in learning in partnership with the 
National and Provincial Departments of Education

is proud to present the Innovative Teacher Awards

Teach7496
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When Morné van der Berg 
thinks of an innovative 
way to teach his English 

language classes he falls back on one 
of his God-given talents, singing.

His approach earned him recogni-
tion in last year’s Innovative Teach-
ers’ Forum awards.

Van der Berg teaches grade six and 
seven English language at Wesbank 
Primary School, an Afrikaans- 
medium school in Oudtshoorn.

Afrikaans-speaking learners at 
Wesbank struggle with English and 
the grammar lessons were the most 
challenging of all. Van der Berg 
decided to write songs about verbs 
and nouns and build them into slide 
show presentations. 

“I am always on the lookout for 
music, images or ideas that I can use 
to improve my classes,” says Van der 
Berg. “This means I have to be aware of 
the opportunities that lie in everything 
I see and hear. I strongly believe in the 
basics, but like to go beyond conven-
tional ways of teaching. I even com-
posed four of my own songs for nouns, 
verbs, adverbs and adjectives that I 
have used in English lessons. These 
songs are part of my growing collec-
tion of slide-show presentations.”

Van der Berg also tries to think of 
ideas of how his music can contrib-
ute to lessons in other learning areas. 
He has adapted songs like Sloop John 
B to include lyrics of the Portuguese 
explorer Bartholemeu Diaz and sings 
Starry, Starry Night to support history 
and arts and culture lessons. He was 
so inspired by the success of his music-
supported lessons that he purchased 
his own sound-editing software.

“A slide show presentation by itself 
is not enough as a learning experi-
ence,” says Van der Berg. “You have to 
follow it up with exercises to ensure 
that the learners have a deeper under-
standing.”

First published by SchoolNet SA

A
nn Coull has saved her 
school R35 000 a year 
by producing an indi-
vidualised school photo 
CD in the place of a 

school magazine. Her project was 
recognised last year by the Innova-
tive Teachers’ Forum.

Coull is the school computer 
administrator at Holy Cross Primary 
School, an independent school in 
George, Southern Cape, with 460 
learners from grades R to seven. 
All learners use the 34-workstation 
computer lab for one hour a week. The 
learners come from different cultural 
and socioeconomic backgrounds and, 
while many have computers at home, 
some do not.

Coull purchased a digital camera on 
behalf of the school three years ago. 
“I love taking photos and take loads 
of them every day. I load them on the 
computer for the learners to see and 
buy if they wish,” says Coull. “I won-
dered what else I could do with all 
these photos. I thought that it would 
be a good idea to develop a photo CD 
instead of the school year-end maga-
zine. Each learner will receive a per-
sonalised CD with photos of his or 
her choice.”

Coull presented her proposal to 
the school community and it was 
accepted. Today learners are able 
to browse the library of photos and 
select those that they would like to 
appear on their personalised CD. 

Learners set about this task with 
great enthusiasm and the school 
computer centre is a hive of activity 
as learners browse and select photos 
of recent school events.

But Coull found that the very young 
learners were not able to master the 
file management skills required to 
select and copy photos into folders. 
“I struck on the idea of teaming up a 
junior learner with a senior learner,” 
says Coull. “Once every six weeks we 
had a buddy week and the older learn-
ers helped the little ones to find pho-
tos and move them into their folders 
... This proved so successful that last 
year the grade seven class visited their 
pre-school buddies on the second-last 
day of the year, read them stories and 
played with them for the day.”

The parents have responded posi-
tively to the photo CD and photos 
have been emailed to relatives all 
over the world. Coull has received no 
negative feedback. The advantages 
of the photo CD have been numer-
ous. Learners learned new compu-
ter skills, the buddy system taught 
socialisation skills and parents had 
a good visual view of their children 
at school.

A simple idea has added much value 
to the school magazine concept. The 
information on the CD is now being 
revisited, repackaged and sent out far 
and wide, largely by email. 

First published by SchoolNet SA

INNOVATIVE TEACHERS’ AWARDS 2007

Innovative Teacher Awards
Competitor Submission Template

Teacher Name:
School Name:
School Address:

School Town:
School Postal Code:
School Telephone Number:
Teacher Telephone Number:
Teacher Mobile Number:
Teacher Email address:
How long have you been using
ICT in your teaching?

          Years             Months

Describe the context of your school and its community:

Describe the class(es) that you have taught using ICT in an innovative way. Use
the following heading as guidelines:

• Context for lesson
o Age of learners, type of school, learning ability etc.
o Where did you go for information, what training did you have?
o What were the learning outcomes?

• Teaching
o How did you organise the class?
o How long on did each task take?
o Materials used

• Assessing learners
o Examples of the work produced

• Evaluation
o What went well?
o How did the innovative lesson/s compare to a non-ICT lesson?
o What would you differently next time?

• Sharing
o How have you involved your colleagues in your school with this

innovation?

General questions

• How successful was the project / lesson before you used ICT?

• How do you know the project / lesson was successful when you used ICT?

• In what way is the project / lesson ground breaking in your context?

Themes

You will be judged in one or more of the following themes, depending on the
nature of your innovation.

Theme 1: Content

• How did this innovative activity result in new content being developed in any
medium (text, audio, video etc.)?

Theme 2: Community

• How did this innovative activity result in your class working with the wider
school community in and/or beyond the school building?

Theme 3: Collaboration

• How did this innovative activity result in your class collaborating with other
classes in and beyond the school building and/or the country’s borders?

Singing 
success

A personal 
touch

Ann Coull’s photo CD project has saved her school R35 000 a year

Morné van der Berg



A shot at the 
Olympics
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Do you have talented artists in your classroom?
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Wordstreams

Storybooks in 
six South African 
languages
A range of authentically South African 
storybooks in English, isiXhosa, isiZulu, 
Sesotho, Setswana and Sepedi.

The stories were originated 
in one of the languages 
and then cross-translated 
into the other five 
languages in the series.

English

Grade 1 Thabo

Tell someone

The day the baboons were quiet

Grade 2 What is the problem?

Be true to yourself

Grade 3 The Hen and the 
Jackal

The lazy man

isiXhosa

Grade 1 Usisa

Mazithule zithi 
tu iimfene!

Grade 2 Yintoni ingxaki?

Zamkele

Grade 3 UDyakalashe 
nesikhukhukazi

Uvilavoco

isiZulu

Grade 1 Khuluma

UKuhle

Usuku lapho izimfene zathula du!

Grade 2 
readers

Yini inkinga?

Zamukele

Grade 3
readers

UJakalase 
nesikhukhukazi

Indoda eyabe 
ivilapha

Sesotho

Grade 1 Mpho

Mohla ditshwene 
di neng di thotse tu!

Bollela motho e mong

Grade 2 Molato keng?

E ba motlotlo ka seo o leng sona

Grade 3 Sethojana le 
Phokojwe

Rabotswa

Setswana

Grade 1 Ofentse

Itsise 
mongwe

Letsatsi leo 
ditshwene di neng di didimetse

Grade 2 Go senyegile kae?

Nna motlotlo ka se o leng sona

Grade 3 Sethole le 
Phokojwe

Monna wa 
setshwakga

Sepedi

Grade 1 Thebe

Botsa 
mongwe

Letsatsi le ditshwene di ilego tsa 
homola

Grade 2 Bothata ke eng?

E ba se o lego sona

Grade 3 Kgogo le Phukubje

Monna wa go tswafa

ditshwene di neng di didimetse

The stories were originated 

and then cross-translated 

The day the baboons were quiet

Mohla ditshwene 
di neng di thotse tu!

Letsatsi le ditshwene di ilego tsa 

Be true to yourself

The Hen and the 

Usuku lapho izimfene zathula du!
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the Teacher reporter

Learners aged six to 18 years old in the Cape 
Town, Grabouw, Outeniqua and Tsitsi-
kamma regions are invited to explore forests 
close to them for the Mountains to Oceans 
Forestry Arbor Day Art Competition.

After exploring the forests, young artists 
can produce a painting, using a wide range 
of materials, which reflects some aspect of 
the forests they visited.

“A prize package valued at R35 500 will act 
as an incentive for schools to become involved 

in this educational and creative process. We 
hope thousands of learners will explore their 
local forests and become ecologically and 
artistically inspired,” said Noel Johannessen 
of The Fairest Cape Association (FCA). 

The NGO is coordinating the competition as 
part of a strategy to bring environmental edu-
cation to classrooms across the Western, South-
ern and Eastern Cape. The competition is spon-
sored by Mountains to Oceans Forestry (MTO), 
a company committed to sustainable forestry 
for the good of the environment and economy. 

The closing date for entries is September 21. 

Each entry must be accompanied by a short 
piece of creative writing based on the same 
theme. Prizes worth R35 500 will be awarded 
— 12 prizes of R2 500. There are also six merit 
and five creative writing awards, each worth 
R500. Prize-givings will take place during the 
third term and the winning entries will become 
part of a calendar published by MTO. 

For more information contact Noel Johan-
nessen at the FCA on 021 462 2040, fax 021 
461 9519 or email info@fairestcape.org.za. 
An entry form is also available on the web-
site at www.fairestcape.org.za.

T
alented young artists may 
have the opportunity to have 
their art displayed at the 2008 
Summer Olympic Games in Bei-
jing, China.

This is thanks to an initiative by Interna-
tional Paint Pals (IPP), a worldwide youth 
cultural organisation that brings children 
together through the universal language of 
art and the Beijing Youth Federation (BYF), 
the prime organisation representing chil-
dren and youth in Beijing.

IPP’s previous exhibitions for the 1996 
Olympic Games in Atlanta and for the 2004 
Games in Athens were huge successes. Art 
works focused on conveying messages to 
promote friendship, goodwill, understand-
ing and peace among all people everywhere 
in today’s complex world.

Participation details: types of art work:
paintings, drawings, collages and using 
materials of the artist’s choice. Works 
should be on regular paper, not on thick 
paper or boards. Materials such as beans, 
leaves or other things that can break off 
during shipment should not be used. 

Subjects of art work: The art work 

should reflect the ideals and spirit of the 
Olympics, such as peace and friendship 
among all nations; love of sports and the 
joys of friendly participation; any scenes 
that communicate messages of people of all 
ages coming together through the Olympics 
for peaceful sporting, cultural, educational 
and other enjoyable activities. 

Ages of  the artists: Ages six through 18 
may participate. 

Maximum size of works: Works should 
be no larger than 40cm x 50cm. The works 
should be mailed flat in a protective wrap-
ping, with no mountings, mats or frames. 
Alternatively, they may be rolled up and 
sent in mailing tubes. They will be prepared 
for the exhibitions by IPP and BYF. 

Identification of art work: Please do not 
put any information on the front of the paint-
ings. On the back of each work, please show 
the following information in English and in 
capital letters: Artist’s first name and sur-
name; age; city and country; title of art work; 
name and address of the artist’s school or 
other sponsoring organisation. In the package 
of art work, please include a separate listing of 
all the above information for all artists. 

Number of works to be sent: Please 
select your best 25, but a smaller number 
will also be accepted.

Address: Youth Art Connection, Linden 
Longino, 63 Auburn Avenue, NE Atlanta, 
GA 30303 USA. 

Photos of the artists: Some photos of chil-
dren painting their pictures will be welcomed.

Essays and poems: Any writings that the 
artists wish to send with their paintings will 
be welcomed. This is optional.

Deadline: Please send your package in 
time for us to receive it by January 15 2008. 

Awards: All artists will receive a certifi-
cate of participation from IPP and BYF. IPP 
will send schools a master copy original of 
the certificate which you can duplicate and 
give to artists. 

The art work will be used for exhibitions 
and cannot be returned.

Website information: Beijing Youth Federa-
tion, www.beijingyouth.org.cn, Youth Art Con-
nection, www.youthartconnection.org; Interna-
tional Paint Pals, www.paintpals.org. For more 
information email Linden on linden@paint-
pals.org. the Teacher can also assist with further 
details. Contact us on 011 250 7300.

The winners of the De Beers English Olympiad were announced recently by the Grahamstown Foundation. The top 10 
candidates were all girls. Achita Singh (from left) from Westville Girls’ High School in Westville, KwaZulu-Natal, came second, 
overall winner Olivia Walton from St Cyprian’s School in Cape Town, Kirsten Drury from St Anne’s Diocesan School for Girls in 
Hilton, KwaZulu-Natal, came third and De Beers respresentative Tracey Petersen. More than 5 000 entrants between grades 10 
and 12 from South Africa and neighbouring states, sat in March 2007 for a three-hour long examination, using the open-book 
system. The top three will go on a literary tour of the United Kingdom in December

Our forests are a work of art



Condoms for kids?

T
he promulgation of 
cer ta in  sec t ions  o f 
the new Children’s Act 
on July 1 has caught the 
attention of the public 

and media. Some have applauded, 
others have said it is controversial 
and they are up in arms about it.

Those in favour say the Act deals 
effectively with the pragmatic 
concerns of our time — HIV/Aids, 
burgeoning numbers of orphans, 

many children living on the edges 
of stretched families and some even 
heading households. Those against 
have expressed fear and outrage at 
the idea of children’s rights being 
elevated and parental authority 
being undermined.

So what is it about the provisions 
of the new Act that has some people 
in a froth? There are two clauses that 
have proved to be controversial. 

The first is that children now 
have official access to contracep-
tion. The Act provides that no per-
son may refuse to sell condoms to a 
child over the age of 12 years, or to 
provide them on request where con-
doms are provided or distributed 
free of charge. 

Other forms of con-
traception may be provided to 
children over the age of 12 without 
parental consent, but only if proper  
medical advice is given and a 
 medical examination has been 
undertaken. 

The second c lause  caus ing 
 controversy says  chi ldren of 
12 or older can consent to HIV 
tests without parental assistance 
— or even younger than 12 if 
the child is of sufficient maturity 
to understand the benefits, risks 
and social implications of such 
a test. 

This is subject to the test being in the 
child’s best interests and there being 
pre- and post-test counselling. The test 
results are confidential, but the child 
can waive such confidentiality.

The critics of these clauses say 
that children of 12 years of age 
should not be having sex, that the 
age of consent is 16 and, therefore, 
to provide contraception to  children 
below that age is to encourage ille-
gal sex and  promiscuity. 

They criticise HIV testing on the 
grounds that children cannot make 
such decisions without parental 
 assistance.

Child protection is the core goal 
of the Children’s Act. It is aimed not 
at children living in families where 
they receive competent parenting, 
but rather at children who are at 
risk — children on the streets, chil-
dren  living in unofficial alternative 
care, children living on their own. 

There are  hundreds of thousands 
of children in such situations.

There are, of course, different ways 
of advancing child protection. 

One is to take an idealistic 
approach: children’s sexual encoun-
ters should be delayed as long as 
possible. 

Therefore, we should frame laws 
that reflect that ideal — do not pro-
vide them with services when they 
are very young, lest this be misinter-
preted as an invitation to have sex.

Another is a practical one: chil-
dren should not be having sex when 
they are very young but, unfortu-
nately, some of them — especially 
the most vulnerable ones — are 
doing so. 

To protect them from further dan-
gers, such as HIV/Aids and early 
 pregnancies, we need to provide 
them with services. 

To recognise and respond to reali-
ties is not to endorse or approve of 
them. For example, the Act recog-
nises  child-headed households. 

Child-headed households are not 
a preferred option: children would 
be much better off living with car-
ing adults in loving families. 

Such families are not always 
 available, however, and because of 
practical issues relating to the dan-
ger of losing the family home, the 
reality is recognised in the Act and 
catered for, so that such children 
can access  services to allow them to 
get on with their lives. 

Giving access to services is behind 
the controversial clauses too — any 
12-year-old (or even a younger 
child) can go into a public toi-
let and grab a handful of con-
doms.  No adult  sees  this  or 
interacts. The Act requires the 
condoms to be supplied by an 
adult — most probably at a clinic. 
This gives the child the opportunity 
to be advised.

Similarly, many children who 
are HIV-positive are also orphans. 
 Insisting on parental consent to 
take the test before diagnosing and 
prescribing treatment might cause 
untenable delays.

Although the promulgation of the 
provisions seems to have taken the 
public by surprise, the Act has been 
a long time coming. It has, in fact, 
been a decade in the making. 

The South  African Law Reform 
Commission started reviewing the 
Child Care Act in 1997. The commis-
sion consulted widely on its recom-
mendations and, when the Bill went 
to Parliament, there were more pub-
lic hearings.

It is perfectly healthy that the  
public continues to debate the new 
legislation, but we should not allow 
the discussions to become  distorted 
by overreactions to a few sections 
of a comprehensive Act, taken out 
of context.

Ann Skelton is an advocate with 
the Centre for Child Law at the 
University of Pretoria

Contraception and 
condoms are now 
for kids too, writes 
Ann Skelton
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F
ew people who have 
achieved the highest level 
of qualifications in their 
studies dedicate time and 
energy to empower the 

poor and the marginalised. But 44-
year-old Molly Malete, an advocate 
of the High Court of South Africa, 
has made this her passion.

She believes in empowering low-
income earners and unemployed 
people by bringing vital informa-
tion closer to them. Through semi-
nars, workshops and motivational 
talks she simplifies and explains 
various pieces of legislation, Acts 
and laws to ordinary people in their 
own languages. It is this selflessness 
that earned her the coveted prize of 
this year’s Shoprite Checkers/SABC 
Woman of the Year Award in the 
education category.

Malete is a prolific writer, radio 
commentator,  evangelist  and 
preacher and is a founder of several 
community-based organisations.

How do you earn your living? 
As a consultant, educator and motiva-
tional speaker for government depart-
ments, the private sector and NGOs.

Where did you grow up?
In a village called Luka, near Rusten-
burg in North West.

What primary school did you 
go to?
Luka Primary, from 1970 to 1976.

Secondary?
Molotlegi Middle School, until 1981.

Tertiary?
I studied on and off from 1982. I 
attended the University of Limpopo 
(then the University of the North) 
for a BProc degree, the University 
of North West (then University of 
Bophuthatswana) for an LLB degree, 
the University of Johannesburg 
(then Rand Afrikaans University) for 

an LLM degree and Unisa’s Institute 
for Urban Ministry for an advanced 
certificate in urban ministry.

Did you have a favourite 
teacher?
My favourite teacher was the late Mr 
Benjamin Lekabe, who taught me 
Afrikaans, and Mr Stanley Lekabe, 
who taught me Setswana and agri-
cultural science. They were both at 
Molotlegi Middle School.

Why were you so fond of these 
teachers? 
They were very informed about 
their subjects and had the ability to 
impart the information. Mr Lekabe 
would simplify Afrikaans to the 
extent that you would like it and I 
still speak it fluently today — and I 
like Afrikaans.
 
How did they influence you?
They were down to earth people and 
both liked hard-working learners. 

Are you still in contact with any 
of your teachers? 
No, because I am a busy person. But 
their education still lives in my spirit.
 
What were your favourite sub-
jects and why?
Biblical studies, biology and Setswana.

From your point of view, what 
qualities should a good teacher 
have?
To be able to teach at all times, not 
only in the classroom, to lead by 
example, to be able to impart knowl-
edge that people won’t forget and 
to have an influence on the lives of 
their learners, not only education-
ally, but morally, psychologically 
and socially as well.

What are the things a teacher 
should never do or say?
A teacher should never have a 
love relationship with learners. A 
teacher should never label a child 
stupid, useless or hopeless; this can 
kill the life, potential and vision of 
a child.

What message do you have for 
teachers in South Africa?
Always teach others to become lead-
ers and not followers. Always teach 
wherever you are, not only in the 
classroom. Teach in the community, 
in church, social clubs. Teach peo-
ple how to walk, how to dress in a 
dignified way. Teach people how to 
talk, how to eat, how to drink. Your 
whole life should be about teaching. 
Teach people how to respect them-
selves and others, so that they earn 
respect themselves.

Molly Malete is the winner of the education category in the Shoprite 
Checkers/SABC2 Woman of the Year Awards 

Our nation’s education is our commitment
www.nasou-viaafrika.com

Reading in my World

Read them in 
sequence, 
as you learn
This Foundation Phase reading series 
comprises 24 readers (8 per grade) 
and facilitates structured reading 
development. The readers are graded for 
reading ability. 

The colourful illustrations and entertaining 
stories nurture creativity and exploration 
in the young reader.

The Teacher’s Guides contain reading 
strategies, notes for each story and 
supporting NCS information.

This series complements the Language 
in my World language series, but can 
also be used successfully with any 
other English additional 
language series.
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supporting NCS information.

This series complements the Language 
in my World language series, but can 

other English additional 
language series.
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I am a manager of Maiteko Adult Basic 
Education and Training (Abet) centre 
in Luka village in Bojanala West near 

Rustenburg in North West. 
Mogono Primary School hosts the centre. 

Six dedicated educators help me to run the 
facility. Since it was opened the centre has 
become a hive of activity and offers a wide 
range of vocational and entrepreneurial 
skills to members of the community. 

It has received many awards in recogni-
tion of its consistently high pass rate, par-
ticularly with regard to vocational skills. 

At the beginning of last year the centre 

enrolled 60 adult learners from the sur-
rounding villages to be trained in brick-
laying and plastering, painting, carpentry 
and plumbing. The centre offers academic 
classes in the afternoons and, so far, has 
trained 105 learners.

I have organised that women use the cen-
tre to share and develop business ideas and 
receive training in various skills, such as 
beadwork and making comforters and bath-
room sets. This has grown into a self-sufficient 
and thriving small business project. Women 
no longer spend most of their time idling or 
doing menial household chores; now they 
are engaged in serious economic activities 
that put bread on their tables.

 To run a facility like this, you have to 
be driven by passion and committed 
to development. I feel inspired because 
we are empowering ordinary people who 
would otherwise find it difficult to make it 

in life. The spirit of teamwork and the sup-
port from my colleagues helps to lighten the 
pressures that come with the job. 

A big “thank you” came in the form of 
a prize I won last year during the annual 
National Teaching Awards, which are organ-
ised by the national department of education 
in Pretoria. Although I did not win first posi-
tion (I came third) in the category of Excel-
lence in Abet, it was a big morale booster.

For this I would like to thank the provin-
cial department for its training courses — I 
am a qualified assessor and am busy with a 
course on moderation. 

There is nothing more gratifying than 
being able to help ordinary people and see 
them develop into confident human beings 
who are keen to take on the world. 

Molly Lenkoe is the manager of Maiteko 
Abet Centre in Luka, North West

A DAY IN MY LIFE

MOLLY LENKOE

A new lease on life

MY FAVOURITE 
TEACHER

Never stop teaching

Passionate about 
empowerment: 
Molly Malete
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‘N
emo!” shrieks a little 
girl. She dashes for-
ward, her little hands 
reaching for a tank full 
of luminous orange 

clown fish darting in all directions. 
These “Nemo fish” were appropri-

ately placed close to the entrance of the 
privately owned Two Oceans Aquar-
ium at Cape Town’s V&A Waterfront. 
They are an instant hit with those who 
visit the aquarium as the sight of these 
beautiful creatures pulls young and old 
into the fascinating world on display.

For the young there is more on offer 
at the aquarium than merely staring at 
the weird and wonderful living things 
that occupy our oceans. 

The aquarium has a department of 
eight staff dedicated to education. For 
a profit-driven company this dem-
onstrates a serious commitment to 
environmental teaching. The focus 
is on curriculum-based experiential 
teaching, with two large classrooms 
equipped with touch-and-feel tanks full 
of starfish, anemones, urchins and fish. 

Russell Stevens, head of education 
at the Two Oceans Aquarium, believes 
that sensory stimulation is the most 
effective path to self-discovery and 
long-lasting learning. Educational 
workshops lasting 45 minutes are based 
on themes that go beyond the natural 
sciences and into areas of maths, phys-
ics, languages and art. 

Learners are in for a multi-sensory 
experience with the sense of touch a 
key learning tool. They are encouraged 
to feel the water temperature, com-
ment on degrees of sliminess and com-
pare textures. 

These wet-lab classrooms, which 
have sophisticated microscopes whose 
images are viewed on large plasma 
screens, are a focal point of the Two 
Oceans education programme. They 
exist as a result of a partnership with 
Old Mutual. Other corporates are 
involved in funding projects, such as 
De Beers Marine, which supports the 
Young Biologists Project — a marine 
biology learning forum in preparation 
for exams or university.

The education activities are split into 
four categories to cater for all ages of 
learners; pre-school and grade one 
activities are centred on a puppet show 
teaching what eats what in the sea or 
a show on Pamela and Peter, the two 
penguins rescued from an oil spill. 

Foundation phase (grades one to 
three) and intermediate phase (grades 
four to six) explore bony and cartilagi-
nous fish, identify sea plants, learn 
about sharks, use hands-on exploration 
of marine life and discover the differ-
ences between the two oceans that 
meet at the tip of South Africa. 

At senior phase (grades seven to 12), 
they carry out more in-depth studies 
of marine ecology and wetlands and 
take a look at invertebrates, popula-
tion dynamics, mariculture (farming 
of certain species), data collection and 
global warming. 

Outreach visits to less advantaged 
schools in greater Cape Town play an 
important role in spreading the environ-
mental message. If they can’t come to the 
aquarium, the aquarium goes to them. 

GrandWest Casino sponsored the 
vehicle that contains everything needed 
to set up an experiential learning cen-
tre in school grounds: fish tanks, learn-
ing aids, tables and gazebos all facili-
tated by an experienced educator. Last 
year 16 800 children in 139 schools in 
the lowest income areas of Cape Town 
benefited from this programme.

Notwithstanding the direct contact 
with learners, it is the teachers that 
the Two Oceans Aquarium education 
unit want to target most. Teachers 
are key to environmental education 
success. A tool to attract teachers is 
the aquarium’s Teacher Loyalty Club, 
which offers free membership to one 
teacher for every 10 students, which 
means free entry for one year and a 
monthly newsletter.

With National Marine Week approaching, 
now is a good time to start planning an 
outing. The aquarium in Cape Town has 
plenty to offer, writes Carrie Hampton

Our nation’s education is our commitment
www.nasou-viaafrika.com
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Now available exclusively through Nasou Via Afrika, PM is a core 
reading programme carefully crafted to meet the needs and interests 
of children learning to read English. This series makes it so easy to teach 
reading and give your learners a solid literacy launchpad for life.

All PM books are accurately levelled to ensure children experience the 
three key rewards of reading: success, understanding and enjoyment. 
Lavishly illustrated in full colour, with carefully selected photography 
and artwork that illuminates the text and deepens meaning.

PM level and
no. of readers

Reading
age

Description

Grade R–1: pre-literacy
Alphabet
26 × Starters
34 × Blends

5−6 Each Starters reader contains 5 to 7 words starting with 
one letter of the alphabet.
Each Blends reader deals with 1 phonic blend at a time, 
providing 5 words and an alliterative rhyme.

Grade 1–2: emergent to beginning reading
From Starters to Silver, each Level has 10 gently graded core readers, supplemented by 
PM Library storybooks and non-fiction to enrich reading for enjoyment.

Starters
33 × Level 1
33 × Level 2

5−6 Builds emergent reading concepts and skills, and mastery 
of a slowly growing number of high-frequency words.

Red
18 × Level 3
18 × Level 4
18 × Level 5

6−7 When children can recognise 25+ high-frequency words, 
they are ready for PM Red, at the end of which they should 
know 50 high-frequency words. Familiar sets of words recur, 
but the books cannot be read from oral memory.

Red Plus
12 × Level 5/6

6−7 ‘Plus’ non-fiction readers provide extension within the 
current level and transition to the next level.

Yellow
18 × Level 6
18 × Level 7
18 × Level 8

6−7 The books are about 127 words long. New words are 
introduced at an average rate of 1 new word for every 
21 words met before. About 100 high-frequency words 
should be known by the end of Yellow level.

Yellow Plus
12 × Level 8/9

6−7 Themes are the Environment and Families.

Blue
18 × Level 9
18 × Level 10
18 × Level 11

7 Children meet 3-letter words with short vowels, and 
common word endings such as ‑ed, ‑ing and ‑er. About 
160 high-frequency words should be known by the end 
of Blue level.

Blue Plus
12 × Level 11/12

7 Themes are People Around Us and Houses.

Grade 2–3: capable to independent reading
Green
18 × Level 12
18 × Level 13
18 × Level 14

7−8 Compound words such as haircut and bedroom feature, and 
longer sentences may have an opening phrase or 2 clauses. 
About 250 high-frequency words should be known by the 
end of Green level.

Green Plus
12 × Level 14/15

7−8 Themes are Food and Time and Seasons.

Orange
22 × Level 15
22 × Level 16
6 × Level 14−16 
non-fiction

7−8 3-syllable words are introduced. Children become aware of 
story structure and are inspired to write their own stories.

Orange Plus
6 × Level 16/17

7−8 Themes are Looking at Ourselves and Pets.

Turquoise
22 × Level 17
22 × Level 18

8−9 Reinforces recognition of irregular words that were 
introduced before, such as believe, eight, their. Simple 
elisions such as let’s and didn’t are introduced. By the end of 
Turquoise level, children should confidently read about 450 
high-frequency words and know many more interest words.

Turquoise Plus
12 × Level 18/19

8−9 Themes are Big Machines and Animals in the Wild.

Purple
22 × Level 19
22 × Level 20

8−9 Children get practise in common orthographic patterns 
such as catch and stretch, digraphs and blends, common 
prefixes and suffixes, silent letters. They will have 
encountered most of the high-frequency words in 
English by the end of Purple level.

Purple Plus
12 × Level 20/21

8−9 Themes are Movement and Change and Farm Animals.

Grade 3: fluent to extension reading
Gold
22 × Level 21
22 × Level 22

9−10 Sentences are of an average length of 10 words and are 
more complicated. The 600 words that dominate written 
English should be known by sight by the end of Gold level.

Gold Plus
12 × Level 22/23

9−10 Themes are Our Environment and Nocturnal Animals.

Silver
25 × Level 23
25 × Level 24

9−10 The texts extend to about 1 000 words. Sentences with 
2 or 3 clauses and several verbs become more common.

Silver Plus
6 × Level 24/25

9−10 Theme is Natural Forces.

Intermediate Phase
Emerald
24 × Level 25
24 × Level 26

10−11

Each Level has: 15 fiction ‘chapter books’ (storybooks with 
chapters); 9 non-fiction titles (with texts such as narrative, 
procedures, timelines, interviews, journals, verse, newspaper 
reports and persuasive letters); and an anthology.

Ruby
24 × Level 27
24 × Level 28

11−12

Sapphire
24 × Level 29
24 × Level 30

11−12

Over 800 titles! Your school can start with a selection 
of core titles and build on your collection over time. 

Each Level has ample teacher support materials. 

Phone us at 012-362-1141 ext. 1235 to 
find out about a launch nearest you in 

August/September.

of children learning to read English. This series makes it so easy to teach 

Launching the reading programme

A careful step-by-step progression 
designed to learn to read

3-syllable words are introduced. Children become aware of 

 are introduced. By the end of 

chapters); 9 non-fiction titles (with texts such as narrative, 
procedures, timelines, interviews, journals, verse, newspaper procedures, timelines, interviews, journals, verse, newspaper 

Our nation’s education is our commitment
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Under 
the sea

Plan ahead
Contact the aquarium before you 
visit. An advantage is that lessons can 
be customised if required. To book a 
group into the Two Oceans Aquarium 
environmental education centre, 
call 021 418 3823, email education@
aquarium.co.za or log on to www.
aquarium.co.za. The aquarium is 
open daily from 9.30am to 6pm and 
entry costs R22 a person. Helpers 
are available for the physically 
challenged, for whom entry is free.

Youngsters get to grips with sea life. Photograph: Two Oceans Aquarium
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The skilling fields

O
ne million further 
education and train-
ing (FET) college stu-
dents by 2014 — this is 
what the department 

of education is aiming for as part of 
its contribution to tackle the need 
for skills in South Africa.

The FET college scheme has 
become a major thrust in the gov-
ernment’s skills project since 2004, 
when President Thabo Mbeki said: 
“We will, during the course of this 
financial year, recapitalise all the 
technical colleges and intermediate 
training institutions, ensuring that 
they have the necessary infrastruc-
ture, capacity and programmes rele-
vant to the needs of our economy.”

The national skills development 
strategy (NSDS) 2005-2010 provides 
for close cooperation between sector 
education and training authorities 
(Setas) and FET colleges. In addi-
tion, the accelerated and shared 
growth initiative for South Africa 
(Asgisa), a government intervention 
set on removing blockages to devel-
opment, has identified the need for 
focused interventions in education. 

One of these is: “A huge upgrading 
of FET colleges.”  To act upon these 
priorities, the joint initiative on pri-
ority skills acquisition (Jipsa) was 
created. Jipsa has identified growth 
sectors that lack adequately skilled 
people, including engineering, con-
struction, financial management, 
management, IT, tourism and busi-
ness process outsourcing. 

For instance, in the IT network-
ing field alone, there will be an esti-
mated 113 000 vacancies in the next 
three years. In the areas of internet 
protocol telephony, security and 
wireless technology 60 000 posts 
will be vacant. 

South Africa is short of artisans, 
thanks to robust economic growth, 
but also because of the ageing of cur-
rent artisans who are, on average, 54 
years of age.

FET colleges are now gearing 
up to make a contribution to these 
skills areas.

The ability of colleges to make the 
contribution expected of them has 
been given huge momentum by the 
government’s R1,9-billion allocation 
for the FET sector’s recapitalisation.

Education Minister Naledi Pandor 
said during 2006 that the recapitali-

sation process would fast-track the 
department of education’s continu-
ing efforts since 1995 to transform 
the FET sector. 

Some of the negative features of 
the then-technical colleges that the 
department has been trying to over-
haul include:

• Programmes that were outdated 
and unresponsive to the emerging 
economy;

• Low throughput rates and negli-
gible industry take-up of students;

• Those working in colleges had 
lost contact with industry and had 
little knowledge of new trends, 
new technology and the new shape 
of business in South Africa and 
beyond;

• Education policies for the sec-
tor bore little relationship to new 
demands, funding was inadequate 
and colleges were somewhat like 
schools with training workshops.

The recapitalisation project has  
gone a long way to address these 
concerns. With budget items for 
infrastructure, equipment and ICT, 
and the development of professional 
staff in relation to new programmes, 
administrative systems and curricu-
lum reform, it represents a compre-
hensive renewal of FET colleges.

Thanks to recap — as it has become 
commonly known in FET circles 
— colleges are poised to increase 
the number of students who are 
training in priority skills areas and 
ensure their employability and/or 

entry into higher education.
Following the commitment of gov-

ernment, the department of education 
and colleges made preparations for the 
recapitalisation process during 2005, 

while monitoring and implementation 
of plans took place in 2006.

The drafting of the new col-
lege curriculum and design of the 
national certificate (vocational) in 11 
fields of study — aligned with Asgisa 
priority skills areas — and many 
additional specialisations or elec-
tives has been a central part of the 
recapitalisation process. 

During 2006 the funds were trans-
ferred, the new curriculum was 
gazetted, lecturers were trained, 
textbooks were written, tenders and 
the specifications for infrastruc-
ture and equipment were awarded, 
examiners were appointed and stu-
dents were recruited. In addition, 
the department of education devel-
oped a state-of-readiness instru-
ment to determine whether colleges 
were prepared to introduce the new 
curriculum in 2007. 

Coupled with the multimillion-
rand recapitalisation programme, 
Finance Minister Trevor Manuel 
announced in his mini budget — his 
medium-term budget policy state-
ment — late in 2006, that R600-mil-
lion would be forthcoming for stu-
dent financial aid. 

In his 2007 budget speech Manuel 
announced that another R600-million 
would be made available to deserving 
students in the FET college sector.

The FET Colleges Act, which was 
passed in Parliament in 2006, consoli- 
dates and supports initiatives such 
as NSDS, Asgisa, Jipsa, recap and the 
delivery of a new curriculum.

Pandor has called it “one of the 
most significant pieces of legislation 
in the area of skills development and 
vocational education”. 

The aim of the Act is to strengthen 
colleges’ responsiveness, coordina-
tion and quality. It will position 
colleges to teach the skills that are 
recognised and identified by Asgisa 
and Jipsa. 

This legal muscle, which is now 
framing the emergence of this 
young sector, also gives substance to 
Pandor’s call for “FET colleges first”.  
From as early as 2004 the minister 
has been calling for colleges to be 
“first choice” institutions and not 
“last resort” places of learning.

At  present  there are about 
400 000 students enrolled at FET 
colleges, but the department of edu-
cation wants to increase the number 
of students enrolled in priority pro-
grammes to one million in 2014. 
— the Teacher reporter

This article was adapted from FET 
Colleges, Institutions of first choice, 
a publication by  the department of 
education

The FET college 
scheme is spreading 
its reach to tackle 
the skills shortage

EXCITING NEW

NQF

FET colleges are making skills widely available. Photo: education dept
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MGTEACH

MG Repro

TEACH ENGLISH IN SOUTH KOREA
PAYMENT IN U.S.DOLLARS

If  you enjoy working with children, embrace change and want to add 
valuable international experience to your resume, get in touch -

WE’VE GOT A JOB FOR YOU.

Woongjin ThinkOutside Team( South Africa)
Will help you achieve your goals today!!!

ALL YOU NEED IS:
• Any university degree, • Good command 

of English, • A valid passport

CALL GEC RECRUITMENT ON:
(021) 552 2894 OR EMAIL US AT:

woongjinSA@yahoo.com Apply online: www.wjtos.com
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FOCUS ON DEPARTMENT OF EDUCATION

THE Department of Education’s (DoE) Funza Lush
aka bursary programme encourages school leav
ers to choose teaching as a profession.

The DoE is setting a whopping R180 million
aside in funds for new bursary applicants next
year.

Buoyed by the original allocation of 3 000 bur
saries – valued at more than R100 million – in its
first year, Funza Lushaka, which means “educate
the nation” in Tshivenda, now seeks to expand
the programme in the second year by helping
more applicants and targeting students from rural
areas. However, the DoE has awarded more than
3 600 bursaries in 2007.

Eligible bursary students are encouraged to ob

tain a teaching qualification in a learning area
where there is shortage of educators to teach
that subject.

So Funza Lushaka offers a full bursary for eligi
ble students who in turn have to complete a
teaching qualification in a learning area of nation
al priority.

For Grades R to 9 these subjects are: founda
tion phase; African languages; English; mathemat
ics; mathematical literacy; agricultural sciences;
life sciences; physical sciences; civil, electrical,
mechanical, information and computer applica
tions; technology; engineering; graphics and de
sign.

Faced with the high number of teachers exiting

the profession due to retirement, death and resig
nations, the DoE launched Funza Lushaka in 2007
to swell the number of students entering the pro
fession.

Head of general education and training Palesa
Tyobeka says “the campaign is not merely about
attracting numbers into the teaching profession”.
It is also about getting young “stars” into the pro
fession – capable young people with commitment
and integrity.

The department is therefore positioning teach
ing as a challenging and professionally rewarding
career for ambitious learners seeking to influence
the country’s educational landscape.

“We are challenging the notion that teaching is

not a good career choice. It is the backbone of
any nation,” says Tyobeka.

Eligible bursary students will be encourage to
obtain a teaching qualification in an area of na
tional priority – where a shortage of educators for
particular subject exists. Research is showing
that the DoE is not getting the desired number of
students in the foundation phase. Students who
have been accepted by a higher education institu
tion (HEI) to study an approved education pro
gramme and in an identified priority area can ap
ply for a bursary. Students wishing to apply for a
Funza Lushaka bursary for 2008 must first meet
the admission criteria of a HEI and be accepted
to study a teacher education programme there.

Bursary boost for teacher training

Thumbsup formy teachers

MARGARET BOTHA

S
peaking about his school days, singer
and artist, Danny K, said: “It would be
unfair of me to single out only one
teacher, because I was privileged to
have been taught by so many great
and caring teachers dedicated to their
profession.

“Of course, at the time I did not appreciate
those teachers who were strict and uncompromis
ing, but looking back now I can say that they
were the ones who truly cared about the learners
and instilled discipline and values in us for us to
take forward into our adulthood.”

Sewende Laan’s beloved Charmaine Beukes
(Vinette Ebrahim) remembers her teacher, Jean
Fairburne.

Ebrahim said: “Those days we still referred to
standards and she taught us English from
standard seven to matric. Those was such fun
times. She allowed us freedom of speech and to
be curious about the world and life.

“Fairburne made classes interactive and there
fore it wasn’t only limited to English, we dis
cussed history, life skills, drama and other inter
esting subjects.”

Singer Maduvha Madima said her grade one
teacher, Mrs Ward at Liivha Primary School, made
a lasting impression on her.

Madima said: “It was my first year of school and
she told me that I was going to be be a star. She
encouraged everyone to do what they excelled at.
She was openminded and was like a mother to
me.”

South Africans feel strongly about education
and the importance of providing education equally
to all.

Danny K said: “Thank you to each teacher for
fulfilling what must be the single most important
job in society. Your patience, hard work and dedi
cation to duty are admirable. Please know that
you are appreciated and respected and continue
to instill in every learner a sense of pride and self
esteem.”

The current Miss City Press, Raelene Rorke’s
message to teachers is “develop a personal rela
tionship with your learners; get to know them for
who they are and not only as just another learner.

“I struggled a lot during my maths exam in
grade 11 and I was considering taking maths at
standard grade. But my maths teacher, Uri Levin,
pushed me to do better and he saw more than just
a struggling learner. In the end, I did quite well in

the exam. Teachers and learners spend a lot of
time at school and you might as well get to know
your learners on a personal level,” Rorke said.

Madima acknowledges that teachers “are most
ly put at the bottom of the scale of everything. I
feel they should walk tall and proud, because if it
was not for them, all of us – presidents, doctors,
engineers or accountants – would not be where
we are if it was not for the educators. To me, they
are the most important people and should be
proud of that.”

She said the youth of South Africa should invest
and give back to their country and one way is by
becoming a teacher.

“Without teachers it would be like taking a
journey without a map, so, yes, the youth should
invest in becoming teachers,” Madima said.

Ebrahim added that teachers should search
deep inside their hearts to get important ingredi
ents such as commitment and dedication.

Madima added: “I know it sounds like a cliché,
but education is really the key: without education
it is very difficult to achieve anything.

“As a musician and actress I still need my edu
cation; we find many artists dying with not a cent
to their names because of a lack of education. Be
fore you want to be a sports star, musician, ac

tress, or whatever dream you may have, start by
investing time in your education. It will help you in
everything that you will ever need to do in the fu
ture,” Madima said.

“Teaching is a noble profession and goes back
to beyond the times of Jesus. Although the meth
odology might change, it’s an ongoing thing,” Eb
rahim said.

According to Danny K, everyone must find their
own personal calling in life “and there can be no
greater honour than the sharing of knowledge.
Teaching is truly the ultimate profession.

“Teachers’ contributions are far greater than
any entertainer or politician could ever make and
society should place teachers in the highest
category and reward these incredible people ac
cordingly.”

He added: “I sing for a living yet I went on to
study after school to attain two degrees. Remem
ber, education once acquired can never, ever be
taken from you. It’s the best investment you can
make.

“I regard (education and teachers) as the single
most important issue of our time.”

As the renowned writer William Butler Yeats
said: “Education is not the filling of a pail, but the
lighting of a fire.”

GETTING an education is hard work – not only for the learners, but
also for the teachers and it is not something that is handed to everyone
on a silver platter. The teachers of South Africa therefore have a huge
task at hand and, with this in mind, the Department of Education (DoE)
has embarked on a recruiting drive to attract bright young stars into the
profession. South Africa has over 12.3 million learners and some
386 600 teachers in the public sector and more than 26 000 public
schools nationwide. Of these schools, about 6 000 are high schools
and the balance are primary schools. However, ensuring there are
enough teachers in place has at times proved challenging. The 2007
budget provides R700 million for teacher bursaries over the next three
years, and the first R120 million for 3 000 student teachers this year

has been fully committed in the Funza Lushaka bursary programme.
For all of us, teachers made the difference in our lives. They taught us
how to read and write and encouraged and supported us to take
education seriously. For some people, it was the everpresent support,
guidance and encouragement of their teachers that made them the
success they are today. In a bid to find out what the public thinks of
teachers, celebrities were asked their opinions and it soon became
clear they not only hold educators in high esteem, but also appreciated
their teachers. They did also acknowledge and stress the importance
of skilled teachers in creating a better future for all.They also urged the
youth of today to further their education and consider teaching as a
profession.

Raelene Rorke                                                         Maduvha Madima                                                     Vinette Ebrahim                                                    Danny K
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•	 Management
•	 Marketing
•	 Finance,
•	 Economics & Accounting
•	 Office	Administration
•	 Hospitality
•	 Tourism
•	 Engineering	&	Related	Design
•	 Electrical Infrastructure

Construction

•	 Civil	Engineering	&	Building	
Construction

•	 Information Technology &
Computer Science

•	 NQF	Hairdressing

National Certificate:
•	 Cosmetology
•	 Art	&	Design
•	 Clothing	Production

National Certificate (Vocational)
Level 2, 3 & 4 (NQF based)

Application can be made for bursaries

79
23

M
&

G

L
earners who opt to leave 
school for a vocational 
education will benefit 
from a new Further Edu-
cation and Training (FET) 

college curriculum that was imple-
mented this year by South Africa’s 
50 public FET institutions. 

 Learners can enrol at a FET col-
lege after grade nine or after com-
pleting grade 12 to obtain a National 
Certificate (Vocational).

The certificate is a one year course, 
offered at educational levels equiva-
lent to grades 10, 11 and 12. On each 
level the certificate will be awarded 
following an external national 
examination.

The structure of the curriculum 
provides for three compulsory sub-
jects and four vocational subjects. 
The compulsory subjects are com-
munication (languages), mathemat-
ics or mathematical literacy; and 
life orientation. The vocational sub-
jects will be in the study field of the 
students, say tourism. However, the 
fourth subject may be chosen from 
any of the study fields. 

The certificate is one of the key 

components of the government’s 
R1,9-billion recapitalisation of FET 
colleges, a comprehensive and coor-
dinated response to the South Afri-
can skills agenda.   

Offered in 11 strategically cho-
sen programme areas or fields of 
study such as IT, finance and man-
agement (see table), the forward-
 looking qualification is about gener-
ating human capital — growing the 
number of students in the priority 
skills areas, creating pathways to 
employment opportunities and into 
higher education. 

While the National Certificate 
(Vocational) aims to grow skills for 
a more productive economy, it also 
wants to give students access to skills, 
knowledge, values and attitudes for 
lifelong learning and solid vocational 
foundation for a headstart to a great 
career. — the Teacher reporter

Source: FET Colleges, Institutions 
of First Choice, published by the 
department of education earlier this 
year, and Into Higher Education, a 
project of Higher Education South 
Africa, published last year

“

”

NATIONAL CERTIFICATE VOCATIONAL SUBJECTS CAREER OPTIONS

Civil Engineering 
 and Building Construction

Applied Science and Costing Designs; Construc-
tion Contracting; Construction Equipment and 
Machinery; Construction Masonry; Wood work-
ing process; Road Construction; and Physical 
Science.

Architectural technology; drainage inspection; quantity surveying; 
town regional planning; sanitation engineering; road construc-
tion engineering; civil construction engineering; and building 
construction.

Electrical Infrastructure  
Construction

Electrical Principle and Practice; Electronic Con-
trol and Digital Electronics; Electrical Workman-
ship; Electrical Systems; and Construction.

Electrical engineering; industrial engineering; sound technology; 
theatre technology; process level control; digital electronics; and 
instrumentation.

Engineering and Related Design

Engineering Fundamentals; Engineering 
Technology; Engineering Systems; Automotive 
Repair and Maintenance; Fitting and Turning; 
and Engineering Fabrication.

Car manufacturing; architectural technology; welding; tool mak-
ing; automotive repair; motor mechanics; panel beating; manu-
facturing and industrial engineering; metallurgical and materials 
engineering; geological engineering; aerospace engineering; 
fitting and machining; chemical engineering; civil engineering; 
mining engineering; mining metallurgy; petroleum engineering; 
and mechanical engineering.

Finance, Economics  
and Accounting

Applied Accounting; Economic Environment; 
Financial Management; and New Venture Crea-
tion.

Private and public accounting; banking; financial services; insur-
ance services; investment broking; and bookkeeping.

Hospitality
Food Preparation; Hospitality Generics; Client 
Services and Human Relations; and Hospitality 
Services.

House keeping; food and beverage management; hotel manage-
ment; accommodation services; and events management.

Information Technology  
and Computer Science

Introduction to Information Systems; Electron-
ics; Introduction to Systems Development; and 
Contact Centre Operations.

Computer programming; information technology management; 
computer systems engineering; and data processing.

Management
Management Practice; Operations Management; 
Financial Management; and Entrepreneurship 
and Project Management.

Human resources; marketing; financial management; public rela-
tions; production; and office administration

Marketing
Advertising and Promotions; Marketing; Market-
ing Communication; and Consumer Behaviour.

Marketing; business management; promotions and advertis-
ing; marketing research; product development; public relations; 
merchandising; brand management and customer relations.

Office Administration

Business Practice; Office Practice; Office Data 
Processing; and Applied Accounting or Second 
Language or Personal Assistance.

Accounting and bookkeeping; office management; office ad-
ministration; freight forwarder; human resources; management; 
personnel management; private secretary; front line reception; 
recruitment or employment agent; self employment; legal secre-
tarial services; and personal and general secretarial services.

Primary Agriculture
Soil Science; Plant Production; Animal Produc-
tion; and Agribusiness.

Agriculture economics; agricultural science; farm management; 
forestry; botany; horticulture; food technology; food science; and 
viticulture

Tourism

Science of Tourism; Client Service and Human 
Relations; Sustainable Tourism in South Africa; 
and Tourism Operations.

Accommodation management; conference and events planning; 
restaurant and food services; tourism development; transporta-
tion management; travel counselling; further study at universities 
of technology; and game ranging and safari work.

Notes:
Sub-field Programmes Offered in the Qualification
•  The subject combinations in each of these programmes provide a high degree of specialisation for a particular sub-field programme. 
•  It is important to note that of the four compulsory vocational subjects, the fourth subject may be chosen from any vocational programme to provide the 

student with either high levels of specialisation, or the opportunity for broader training. 
•  Generally, the first three vocational subjects listed for each programme are the compulsory subjects, and the others fall into the pool of optional subjects.

The education department has introduced 
the National Certificate (Vocational) 

Boost for 
training

Got something to sell?
Looking for a new job?

Accommodation?
Looking for something unusual?

*SMS no more than 160 characters to 42508.  
(R30 per sms)

Include it in our new classifieds section for
only *R30!th

eT
ea

ch
er



19 

 August 2007  theTeacher

Teaching  opportunities  in 
South  Africa  I  am  a  UK  qualified 
Further  Education  Lecturer  (QTLS 
– Qualified Teacher Learning and 
Skills); 
·  I  have  experience  in  teaching 
teachers  to  teach  children  from 
birth  to eight years and  teaching 
classroom assistants;
·I  have  experience  in  teaching 
across  the  board.  As  a  supply 
teacher  in  the UK  I  taught across 
grades  from  grade  1  to  grade 
11.  At  high  school  level  I  taught 
English,  Geography,  History, 
Biology, physical education, health 
and I taught children with special 
needs.
·I  have  experience  teaching 
students from 14 years to mature 
student  in  Further  Education 
Colleges in the UK; 
·I am an approved early childhood 
education  (ECD)  moderator, 
monitoring  standards  of 
teachers  teaching,  assessors 
assessing  student  work  and 
on  the  job  placements  as  well 
as  the  administration  of  ECD 
departments. Contact Sara Jeff on 
sara@jaffehouse.com

Second year B.Ed student, looking 
for internship in Gauteng area.
Contact Gillian 082 781 1894

Looking  for  a  Treadmill  MOTOR 
: 2.0HP  / SPEED : 0.8 to 16 km/h  / 
INCLINE : 0% to 15%

Renault Scenic 2002 16 Expression 
Manual,  full  service  history  with 
agents,  very  good  condition, 
new  tyres,  tow  bar,  full  house 
143  000km,  with  RWC  and  AA 
technical report. Sold through AA 
Autobay. R74 000. Willem 083 409 
7430 Gauteng

Are  you  looking  to  buy  a  2  bed 
stand-alone  townhouse  in  the 
Honeydew area for R900K?
Contact  Olga  on  084  509  8901 
before it’s gone.

Are  you  interested  in  Mail  & 
Guardian  bedside  books  from 
1998?  Get  a  historical  overview 
of  top news  stories  from 1998  to 
2001,  at  the  low  cost  of  R15  for 
each individual year. 
Contact Olga Khumalo on 011 250 
7432

Do you have skills to offer? We are 
looking for teachers to offer extra-
lesson  support  to  needy  students 
in the Roodepoort area. For more 
information  contact  Lelanie  on 
011 250 7412

✔

✄

Got something to sell?

Looking for a new job?

Accommodation?

Looking for something unusual?

*SMS no more than 160 

characters to 42508.

(R30 per sms)

Include it in our new classifieds 

section for only *R30!

theTeacher Classifieds
Vacancies Wanted

Services Needed

Motor Vehicles for Sale

Townhouse for Sale

For Sale

We Want to Buy
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The art of 
producing 
thought

The process of thinking depends on how 
the listener allows space for the talker

T
he ideas I am going to 
write about are not my 
own. They belong to 
Nancy Kline, author of 
Time to Think.  

Nancy’s mother possessed the gift 
of listening with such attention that 
she helped people to think more 
clearly and to think for themselves.  

It was this gift that led to Nan-
cy’s formulation of what she terms 

a Thinking Environment “where 
the quality of a person’s attention 
determines the quality of other 
people’s thinking”. And it is this 
environment that we, as educa-
tors, can reproduce to enable our 
learners to deal with the threat of 
HIV and Aids. 

According to Kline, you do not 
need a high IQ or a high stand-
ard of education in order to think 
effectively— we are all able to 
think. But it is easy for an educa-
tor to dismiss the thinking capac-
ity of the average teenager! Their 
irresponsible sexual behaviour, 
their resistance to information on 
HIV/Aids and early pregnancies 

you are tempted to intervene, it 
is imperative that you DO NOT 
INTERRUPT.  

The speaker may well stop and 
seem to lose track. Don’t assume 
that the session has come to an end. 
A pregnant pause is a sure sign that 
the mind is busy and about to come 
up with a fresh insight. If the per-
son is under considerable pressure, 
you may have to deal with a flood of 
tears. Allow the person to recover, 
because only after that has hap-
pened will the mind clear and again 
begin to look for a perfect solution 
that you could not have duplicated. 
Keep in mind that if you had not 
been there as an attentive listener, 
it is unlikely that the person would 
have followed the thoughts you 
facilitated.

Often, a limiting assumption 
blocks the thinking process. At this 
point, you can intervene with an 
Incisive Question. Imagine that a 
learner confronts you with the situ-
ation outlined below.  

“I’m getting nowhere in school. I 
feel desperate about my marks. But 
I have no time. My mother expects 
me to help with housework and look 
after the younger kids. My brother 
can do as he pleases. I watch too 
much TV at night because the whole 
family is there so I don’t like to be left 
out and then I get to bed really late 
and I’m half alive in the morning.  All 
our friends do the same and we have 
fun chatting about stuff on TV?”

The Incisive Question — “If you 
knew you could change your circum-
stances and achieve good results at 
school, what are the steps you would 
you take to do so?” — will allow the 
thinker to jump the hurdle that 
seems impossible to clear. Make 
sure you allow the learner to work 
through the problem on his or her 
own. It may be necessary to re-iter-
ate the question if the thinker runs 
out of ideas. Very often this means 
that there is more to come and you 
can encourage new ideas just by say-
ing:  “If you knew you could change 
your circumstances and achieve 
good results at school, are there 
any further steps you would take to 
do so?” The mind is stimulated by 
a question and is likely to respond 
with more possibilities. 

Let’s move on to a fictitious Think-
ing Environment that will involve 
a team of thinkers dealing with the 
problems of HIV and Aids. We will 
have to restrict our numbers to 
about 20 if we are to give everybody 
a chance to think and speak freely. 
One essential requirement is to 
gather a diverse group to allow for 
as many perspectives on the issues 
raised as possible.   

Imagine a meeting at a township 

school attended by the principal, 
three teachers, three parents and six 
learners (girls and boys of different 
ages), a church minister or psychol-
ogist, and a representative from the 
education department. For further 
diversity we will invite a principal, 
two teachers and two learners from 
a private school. It has to be under-
stood that each one is equal, given 
the same time to suggest ideas and 
respected as a thinker.

Ninety minutes is the minimum 
time required to allow each person 
to speak for four minutes. Provide 
10 minutes for introductions, ex- 
planations and so on. 

• The group will vote for two or 
three topics from the list.  

• Everyone has two minutes to 
speak on a topic without interruption. 

• At the end of the meeting each 
person will be asked to say some-
thing positive about the meeting and 
about the person to the left of them. 

Topics to discuss:
• Is an HIV-free school a possibil-

ity and worth trying to achieve?
•  S c h o o l  g i r l s  a r e  h a v i n g 

babies.  Could this situation be 
prevented?  Psychologists tell us 
that girls whose mothers are pov-
erty-stricken often fall pregnant 
because it gives them a sense of 
autonomy. How can they be per-
suaded to think otherwise? 

• Teenagers fall into a high-risk 
group when it comes to HIV infection. 
What could change this situation?

• What can parents do to assist 
learners to deal with the threat of 
HIV and Aids?

• Can seniors in a school influ-
ence younger learners to behave in a 
sexually responsible way? If so, how 
can this be done?

• Girls of 12 are entitled to an 
abortion and access to contracep-
tion. Is this legislation a mistake? 

• What kind of HIV prevention 
plan would you devise for the school 
if you had unlimited resources? 

• Are educators the best people to 
be responsible for HIV prevention 
in schools? If so what should they be 
doing? 

• If educators are not the ideal 
people to be responsible for HIV 
prevention in the schools, who 
should be doing it?

• What role should information 
on HIV/Aids at school level play?

If schools put this plan into action, 
please let me know by email or 
phone.  It would be great if we could 
give schools feedback in a future 
issue of the Teacher.

Joan Dommisse is an educator and 
can be contacted on j.domisse@tel-
komsa.net or 011 616 8404

posiTive  
perspecTive 

Joan Dommisse

do not inspire confidence. But per-
haps, instead of thinking for them, 
we could help them to come up with 
their own ideas on how to avoid HIV 
infection.

As a starting point, let’s set about 
creating a Thinking Environment.  
The first step is to practise your 
own skills as a thinking partner. 
The next time someone needs to 
discuss something that is on their 
mind — whether it be a spouse, 
a colleague, or a learner — give 
them your whole attention. Keep 
eye contact, relax and be willing 
to give the person all the time he 
or she needs to talk through the 
problem. Above all, however much 

Listen hear: Joan Domisse (left) constructs Thinking Environments such as the one above. Photo: Oupa Nkosi
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S
outh Africa’s youth, 
along with the rest of the 
world’s tween, teen and 
just-turned-20 genera-
tion, has taken to mobile 

technology with great enthusiasm. 
They have found a means of per-
sonal expression through their 
virtual identities in the form of 
ringtones, Bluetooth identities and 
the wallpaper and screensavers on 
their cellphones.

With the migration of youth 
identity, space and socialisation 
to cellphones, parents, teachers 
and lecturers have effectively been 
bypassed as gatekeepers of technol-
ogy and access thereof. 

Only a few years ago this access 
was firmly controlled by authorita-
tive figures who regulated the sites 
they “surfed” and their activities 
online. The child at home had to ask 
his or her parents for permission to 
use the internet. At school, access 
was available through a supervised 
computer centre. Community access 
was available through the local 

library, with hawk eyes watching 
your back and a safety net filtering 
words such as “chick” from your 
search results.

When the first cellphone landed in 
the hands of the first child, all this 
changed drastically. The American 
First Nation is said to have, when 
they first saw a horse, exclaimed: 
“You are my lost brother.” This must 
have echoed through the ages in 
a similar reaction when teenagers 
met cellphones. Gone are the days of 
regulated access. Pandora’s box has 
been opened and the digital world 
is now available and in reach of all 
with suitable mobile technology.

The institutional reaction to this 
loss of control has been interesting 
and, to a large extent, predictable. 
Mobile technology has been labelled 
as a scourge to any formal educa-
tional setting and red flags appeared 
in the media with warnings of teen-
age anti-social behaviour and the 
“predators in your pocket”. 

MXit, a popular mobile chat serv-
ice, has been scrutinised and every 
incident of an indiscretion involv-
ing a cellphone enjoys celebrity sta-
tus. Little wonder then that these 
gadgets have been banned in many 
schools with a call on the govern-
ment from Independent Democrat 
leader Patricia de Lille to “urgently 
implement legislation that will 
regulate MXit”. Has this reaction 

been justified, or should those of us 
in education not stop for a moment 
and consider?

How often are we in meetings, 
church, the cinema and various 
other adult get-togethers when 
someone’s cellphone rings. The dis-
ruptive nature of cellphones is not 
limited to classrooms and young 
people. Adults have been a living 
example to the youth for eons. 

Take the way we teach our chil-
dren to look after books. We show 
them how to page without tearing 
the paper, use bookmarks instead of 
folding the pages and so on. But the 
rapid technological advances have 
brought about a situation where  
adults learn concurrently with their 
children. The problem is that chil-
dren learn so much faster and now 
adults often learn from them. 

We as adults are having to find our 
way around concepts such as mobi-
quette, netiquette and what society 
in general views as acceptable long 
after our children have been con-
fronted with it. By banning the use 
of cellphones in schools we are, in 
fact, dismissing our educational 
responsibilities to a generation who 
will, in all likelihood, use this tech-
nology intensively for the rest of 
their lives. 

A good teacher friend has, on 
numerous occasions, allowed her 
students to use cellphones in tests. 

In a way it makes perfect sense. Why 
would we expect students to memo-
rise and recall information that is 
on tap? Recollection is certainly 
not a skill our students will need to 
become productive, 21st-century, 
socially mobile citizens of the world. 
What they do with that informa-
tion, and their ability to access it, is 
so much more important. Ironically 
she has not found that much differ-
ence in the perceived benchmark of 
adequacy: the marks.

In a study at a local school in Pre-
toria it was found that many of the 
students preferred using the cell-
phone keyboard to the computer 
keyboard. One youngster explained 
that he would “text” his essays on 
his phone and then Bluetooth it 
to his PC for formatting and 
printing. 

Q u i t e  a  f e w  o f 
the students have 
admitted to clan-
destine instant mes-
saging activities in 
class. They do not have 
to look at what they text, 
only at the received answer, 
and Bluetooth tells them 
which of their friends are 
located in the next-door 
classroom. This means 
they can socialise freely in 
cyberspace, without any adult 
interaction or guidance. Here is 

one-on-one technology that is read-
ily available — and it comes with 
enthusiastic expert users. 

Cellphones are not a solution to 
all technology budgets and disen-
gaged youngsters. They are, how-
ever, demanding attention. They are  
potentially a tool that can empower 
students and teachers by promoting 
creativity and innovation. In a class 
at Cornwall Hill College, a brave 
island actively encouraging the use 
of mobile technology, a cellphone 
lies in a student’s pencil case and I 
look at the “rightness” of it. Yes, it’s 
just another tool, but one that we 
can no longer ignore in the hope 
that it will go away. 

Adele Botha heads up ICT at Cornwall 
Hill College. She is also a PhD 

student at the University of 
Pretoria and an educational 

researcher at the Meraka 
Institute in the field of ICT 

in education

Cellphones can 
empower students 
and teachers by 
promoting creativity 
and innovation, 
writes Adele Botha

to his PC for formatting and 

saging activities in 
class. They do not have 
to look at what they text, 
only at the received answer, 
and Bluetooth tells them 
which of their friends are 
located in the next-door 
classroom. This means 
they can socialise freely in 
cyberspace, without any adult 
interaction or guidance. Here is 

Hill College. She is also a PhD 
student at the University of 

Pretoria and an educational 
researcher at the Meraka 

Institute in the field of ICT 
in education
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Richard Luscombe in Miami

M
ore than two decades 
after witnessing fel-
low schoolteacher 
Christa McAuliffe’s 
death in the Chal-

lenger space shuttle disaster, Bar-
bara Morgan returned to the Cape 
Canaveral launchpad last month to 
speak of fulfilling her friend’s des-
tiny during her own journey into 
space.

Morgan, McAuliffe’s understudy 
for the 1986 mission that exploded 
shortly after lift-off, killing all seven 
astronauts on board, went back to 
the classroom when Nasa’s Teacher 
in Space programme was scrapped 
after the tragedy. The elementary 
school teacher from McCall, Idaho, 
was summoned again to the agen-
cy’s Houston headquarters in 1998 
and will achieve a 21-year-old dream 
when she flies aboard the shuttle 
Endeavour on a 14-day mission this 
month.

“I’ll be flying as an astronaut but 
with the eyes, ears, heart and mind 
of a teacher,” said Morgan (55), who 
was at Florida’s Kennedy Space Cen-
tre with her six crew mates for last-

minute tests and preparations.
“I can’t think of anything more 

important than our young kids and 
their future, and what space offers 
is an open-ended, never-ending land 
of opportunities.”

The mission is rich in symbol-
ism for Morgan, who noted that 
she will be flying aboard the space-
craft commissioned in 1989 as the 
replacement for Challenger and 
appropriately named Endeavour in 
a competition for schoolchildren.

She said the mission to the inter-
national space station, only the sixth 
US manned spaceflight since the 
shuttle Columbia disintegrated in 
2003, killing seven more astronauts, 
was also an opportunity to show 
children how to deal with adversity. 
“We had school kids all over the 
country and all over the world look-
ing at adults to see what they do in 
a bad situation and I thought it was 
important to show these children 
that we do the right thing, work out 
what was wrong, try to fix it and 
keep the future open,” she said.

During the mission Morgan will 
operate the shuttle’s robotic arm to 
help spacewalkers David Williams 
and Richard Mastracchio complete 

repairs and install support trusses 
to the orbiting space station.

But she said her favourite part 
would be the “fun” tasks that she 
hopes will inspire children in the 
same way that McAuliffe’s selec-
tion as the first teacher in space did 
a generation ago. “We’ll be taking 
up 10- million basil seeds and dis-
tributing them after the flight and 
getting kids thinking about how are 
we going to feed people, not just for 
camping trips to the moon but for 

long space flight,” she said.
“We want kids to get their hands 

on something real and physical, to 
explore, discover, learn and share. 
We are hoping it will put the seed 
in people’s minds, pardon the pun, 
about finishing the space station, 
going back to the moon and eventu-
ally on to Mars.” 

Endeavour’s flight is one of the 
last shuttle missions before the 
ageing fleet is retired in 2010. — ©  
Guardian News & Media Ltd 2007

Teacher’s space shuttle voyage will  
realise 21-year-old dream 
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K
horo raised his eyebrow 
as he caught Mumsie’s 
eye across the room. The 
vice-principal, old Mr 
Ncobo, was at it again! 

He held court over the staffroom, lec-
turing and berating the staff for their 
old-fashioned approach to teaching 
the syllabus. Khoro’s gesture indi-
cated that this was not the first time 
that he, Mumsie and the rest of the 
staff had heard the lecture. 

“You must get away from making 
content the emphasis of your lessons. 
We teach OBE [outcomes-based edu-
cation] now,” Ncobo wailed. “It is the 
outcomes — the values, attitudes and 
skills that are now the priority of a 
lesson. You know this but I still don’t 
see this happening in this school. We 
have only a few outcomes per learn-
ing area and a host of assessment 
standards to guide us in our lesson 
preparation. So how hard can it be? 
Yet you lot are always going on about 
content, content, content. Your 
assessment strategies still require 
students to rote learn large amount 
of facts and then regurgitate them in 
a written test!”

His argument might carry more 
weight if he actually did a full teach-
ing load instead of swanning around 
the school talking about OBE and 
outcomes only at an abstract level. 
Has he ever actually taught a class 
that way? Khoro thought to himself. 

Later, over a polystyrene cup of 
tea, Khoro admitted to Mumsie that 
he found it quite difficult to design 
and implement outcomes-based 
lessons. She sipped her cup, added 
more creamer, took another taste 
and pulled a face. 

“This stuff is foul!” she moaned.
“It’s a bit like having to teach out-

comes,” Khoro said. 
“No, not really,” Mumsie said 

thoughtfully. “I think I’ve discov-
ered an easy way to design a lesson 
based around satisfying outcomes 
and assessment standards. I simply 
use the internet.”

“Computers? That’s really not my 
cup of tea,” Khoro said. 

“No. Listen, Khoro. This is a real 
instance where computers add value 
rather than representing an addi-
tional workload for us teachers. I’ve 
used a site called Thutong and it has 
a load of curriculum resources that 
are mapped against South African 
outcomes. The best thing is that you 
can search for these teaching and 
learning resources by outcomes and 
then filter your search further by 
assessment standards. This means 
that when I’m looking for a history 
resource I don’t search by topic or 
subject; I identify which outcome I 

want to teach. Then, presto, a list of 
resources relevant to my subject and 
a specific outcome appear. It’s then 
up to me to look for ways to adapt 
the resources for my learners.”

Khoro peered into his cup. There 
were clogged creamer granules 
floating on the surface of his tepid 
beverage. “Sounds too good to be 
true. But, I have to be honest, I don’t 
know precisely what outcomes and 
assessment standards have been set 
for my learning areas and learning 
levels. Yes, I’ve seen them, but it’s 
not the type of thing I memorise and 
hold in my head. I wouldn’t even 
know where to start on a website 
that wants me to type in outcomes 

and assessment standards.”
“But that’s another reason this site 

is so good. Firstly it shows you the 
relevant outcomes after you have 
identified your subject and grade. 
Then, once you have made a selec-
tion, it shows you the appropriate 
assessment standards. You don’t 
have to remember anything.”

Mumsie took another sip of her 
tea. Nothing had improved.

“Besides the outcomes search,” 
she continued, “there is also a facil-
ity that enables you to download the 
relevant revised national curriculum 
statements for your subject. Then you 
never have to feel you are not really 
on top of things in terms of selecting 

outcomes and assessment standards.”
Khoro thought long and hard. 

“Okay, it’s probably worth a look. 
What’s the web address for this site?”

“It’s www.thutong.org.za,” Mum-
sie responded. “Try it out. It really 
will streamline the process of set-
ting outcomes-based lessons.”

Just then Mr Ncobo came over to 
the tea table and began to pour him-
self a cup of tea. He added a heaped 
spoon of creamer. 

“A Chinese mystic once said that 
tea tempers the spirit and harmo-
nises the mind, relieves fatigue and 
awakens thought,’ he said.

“Not sure about this tea, sir,” said 
Mumsie. “But I think Khoro and I 

might be on to something else that 
goes some way in achieving that:
Thutong!” 

Andrew Moore is a former teacher. 
One of his duties was to run courses 
on how to effectively integrate ICT 
into teaching and learning. Moore 
has an MEd degree in computer-
assisted education from the Univer-
sity of Pretoria. At present he works 
for Neil Butcher and Associates 
(NBA). NBA is an education technol-
ogy consulting company that offers 
services in the areas of capacity 
building, database design, educa-
tion materials development and 
education/technology research

Help is at hand to design lessons based on outcomes and 
assessment standards, writes Andrew Moore

Technology

An abundance 
of curriculum 
resources

Something
happening at 
your school?

Call 086 110 6488 for 
more information.

Let everyone know by 
advertising on 

www.allSAschools.co.za. 

Thutong, a local education portal, helps teachers prepare outcomes-
based lessons from scratch. Photograph: Lisa Skinner
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Yolandi Groenewald and 
Lynley Donnelly review 
HARRY POTTER AND THE 
DEATHLY HALLOWS by JK Rowling 
(Bloomsbury) R239 to R325 

T
he question uppermost 
in our minds was: When 
the clock struck one on 
Saturday morning, July 
21 — the date of the glo-

bal launch of the last Potter book 
— would we be disappointed?

The answer is a resounding “no”. 
For Harry Potter followers, JK Rowl-
ing outdid herself in Harry Potter 
and the Deathly Hallows — no 
mean feat if you take into account 
the hype surrounding the book.

On Monday morning, we exam-
ined our theories again and were 
struck by how many of our predic-
tions had actually come true. So 
the theory that Harry is the seventh 
horcrux was correct, as guessed by 
millions of fans and carefully laid out 
by Rowling and so well “hidden in 
plain sight”. In fact, some might say it 
was too obvious a possibility to be the 
crux of the story. 

We expected a twist from further 
out to left field, but Rowling reveals 
it well enough — in the thick of a 
glorious battle at Hogwarts School. 
The school has been the centrepiece 
of the book throughout and while 
Rowling left it for last, she gave it 
the most fitting send-off ever. 

Of course, there are criticisms and, 
being the obsessive fans we are, we 
could not help but find some gaps in 
the plot. How Neville Longbottom 
came to hold Gryffindor’s sword, 
for example, was never clearly 
explained. One moment we are told 
a rather nasty goblin has the sword 
and the next Neville has it and is 
slaughtering Voldemort’s pet snake 
Nagini. This is quite a leap and one 
that possibly goes too far.

Readers are, we assume, sup-
posed to make the link between 
Neville, the sorting hat and the 
sword. Moments before he kills 
Nagini, Neville is being tortured by 
Voldemort, who sets the sorting hat 

alight on Neville’s head. 
Readers will remember that in 

book two, The Chamber of Secrets, 
Harry fights the terrible basilisk 
monster. He obtains the sorting hat 
and retrieves the sword of Gryffin-
dor from its depths, which he then 
uses to kill the monster. 

Similarly, it seems that Neville, in 
his darkest hour, is given the sword 
by the sorting hat, though we have 
no idea how it magically ends up 
back in the hat after being stolen by 
the goblin.

The entire book is haunted by the 
themes of death and love conquer-
ing all. The message throughout 
the series, and particularly the last 
book, is that chasing immortality 
will lead to your demise 

and that even the 
seemingly worthiest of contenders 
is destined to fall in this quest.

In the first book, immortality was 
represented by Nicholas Flamel’s 
philosopher’s stone. The first 
horcrux, Tom Riddle’s diary, made its 
appearance in the second book and 
the horcruxes from then on became a 
major plotline in the books, as Volde-
mort’s  true character came to light, 
as did the extent to which he would 
go to remain immortal. 

Deathly Hallows takes the plot one 
step further and tempts Harry into 
becoming a master of death. The 
seventh book sets a sombre scene 
and is a major test for our hero.

Though there are a number of 
light moments in the book, it gets 

gloomier as Ron, Hermione and 
Harry battle hunger and persecu-
tion in their agonising quest to 
defeat Voldemort. Several deaths, 
injustices and beatings along the 
way serve as constant reminders 
of why Harry must defeat He Who 
Must Not Be Named. 

There are plenty of episodes that 
parallel various oppressive regimes 
throughout history, particularly the 
persecution of Muggle-born witches 
and wizards, who are required 
to prove their “blood status” and 
defend their right to practise their 
innate magical talents. The infiltra-
tion of the trio into the apartheid-
like ministry is one of the highlights 
of the book. As a South African, you 
cannot help but see the similarities 
between the registration of Muggle-
borns and the pass system. 

The fleeting appearances of  
favourite characters from books 
gone by are disappointing — the ter-
rific Weasly twins display little of 
their characteristic humour. 

Lupin and Tonks are given a criti-
cal role, yet Rowling does not suffi-
ciently explore their fate and that of 
their son. And although some clo-
sure is given at the end, we are left 
with big questions about what has 
happened to many of our favour-
ite characters. Maybe the Harry 
Potter saga is not finished yet.

Some of the best scenes in 
the book, however, are where 
characters such as Molly Wea-
sly, Luna Lovegood and, of 
course, Neville finally step up 

to the plate in the battle between 
good and evil. Indeed, one of the 
book’s biggest strengths is its action 
sequences. As early as the first chap-
ter, Rowling unleashes Voldemort, 
and from there on the action picks 
up, with an exhilarating getaway 
from Harry’s relatives to the dis-
astrous end of a wedding and an 
escape from Gringotts Bank on the 
back of a dragon after a daring bank 
robbery. 

Yes, Deathly Hallows has got it 
all. And of course, for the romantics 
out there, Ron and Hermione share 
a smouldering kiss in the heat of the 
battle. What more could you ask for?

Yolandi Groenewald and Lynley 
Donnelly are journalists at the 
Mail & Guardian
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BOOKS

• JK Rowling wrote her first 
story at the age of six. It’s 
about a rabbit who gets 
the measles. 
• She was head girl 
at Wyedean Compre-
hensive in Tutshill, 
G loucestershire , 
where she would tell 
stories to mates at 
lunchtime. 
• She graduated 
from Exeter 
University 
in 1987, 
where 
she 
studied 
French 
and 
Classics. 
• She 
worked as 
a secretary, 
a French 
teacher and 
as a research 
assistant for 

Pottering in the classroom
Here are some ideas on how to 
bring Harry into the classroom:
• First choose an appropriate book 
from the seven Harry Potters,  
matching his year in school with 
the grade you teach. 
• Arrange debates on topics such as 
“Harry Potter is culture/class-bound”, 
“Harry Potter encourages witchcraft” 
and “Harry Potter stereotypes into 
goodies and baddies”.
• Create organograms for 
characters and geographic maps 
for plots in the books. 
• Ask learners for drawings of animals 
and people in the book, especially 
those not covered in the movies.
• Explore themes such as mythical 
animals, intuition, fantasy/reality, 
mentorship, rites of passage, the 
naming of places and people in the 
book, games in Harry Potter, dreams 
and visions, losing and regaining 
spiritual power, magic objects 
in Harry Potter, transformation, 
different levels of magic/skills, power 

struggles, light and dark, underwater, 
seeing/being seen, advice and 
decision-making, satire, morality, 
time/timelessness. In this exploration 
you could first have a discussion, then 
debates or even essays and game 
construction by the learners. 
• Discuss the genre and the 
relationship of films to books; 
•Ask learners to write essays on:  
what’s missing from Harry Potter?; 
what would happen if Harry comes 
to Africa?; relating the plot to 
my real life;  what I’d see in the 
magical mirror;  what would Harry 
do as a teacher if he returned to 
Hogwarts?; and what would Harry 
do if he became a politician?
• Play games such as puzzles; 
crosswords; creating a maze; play 
chess with real people with unusual 
moves (agreed on beforehand); 
create spells for your life, create 
a Harry Potter evening/event and 
have students devise a game in the 
classroom. — Rob Mcleod.
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Amnesty International.  
• Harry Potter and the Philoso-

pher's Stone, published in June 
1997, won the Smarties Book 
Prize Gold Medal for nine- to 
11-year-olds and was named 
the British Book Awards’ 
Children's Book of the Year. 

• When The Prisoner of 
Azkaban was released in 
September 1999, The Philoso-

pher's Stone and Cham-
ber of Secrets took the 

first, second, and 
third spots on the 
New York Times 
bestseller list. 
• The Goblet of Fire 

became the fast-
est-selling book in 
history on the first 
weekend it was out 
in July 2000.
• The films have 
so far made more 
than  £1 -b i l l i on 
worldwide. (Source: 
news. bbc.co.uk)
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If you want to move up in the world of education – start now! 
Nationally accredited courses will be starting in your area soon. 

Course SAQA 
Credits 

Days Overview 

Assessor 
Training 

15  5 Become a qualified assessor in your area of 
specialisation: Prepare for assessments, conduct and review 
assessments, make judgements on assessments, generate 
and evaluate solutions and decisions. 

Moderator 
Training 

10  3 Become a qualified moderator on a range of courses: 
Plan and prepare for moderation, conduct the moderation 
process, advice and support assessors, report and record the 
details of the moderation exercise, review moderation systems 
and processes. 

Coach and 
Mentor 
Training 

5  2 Become a coach and mentor for learners: 
Source and maintain information that will assist and support 
learners, maintain records of assistance and support provided, 
review support services. 

Train the 
Trainer 

36 3 Become a facilitator: 
Plan a learning event, select materials from a prescribed 
package, provide information to candidates about outcomes-
based assessment, advise and support candidates, implement 
the principles of OBE. 

SDF 37 7 Become a SDF: 
Develop an organisational training and development plan, 
conduct an analysis to determine outcomes of learning for 
skills development and other purposes, provide information 
and advice regarding skills development and related issues, 
promote a learning culture in organisation, conduct skills 
development administration in an organisation, advise on the 
establishment and implementation of a quality management 
system for skills development practices in an organisation, 
coordinate planned skills development interventions in an 
organisation. 

All courses are approved by the Education, Training and Development Practice (ETDP) SETA. 

For more information on these courses: Call: 011-670 4700 or fax your enquiry to 0866 357 466 
or send an e-mail to charlene@olg.co.za

Become an Assessor, Moderator, Coach and Mentor, Facilitator or SDF 

Please  for more information on the following course(s):   

Assessor Training    Moderator Training    Coach and Mentor training   Train the Trainer    SDF   

Title (Mr/Ms):   ___________ First Names:    Surname:     __

Postal Address:        ____________________________________________________

Postal Code: _______________________________e-mail add:   _________________________________________________________

Tel (h): (  )   Tel (w): (    )     Cell:     ___

Fax: (_____) ________________________ 

Please post to: The Registrar, Private Bag X10, Weltevreden Park, 1715  

Tel: 011 670 4700   e-mail: charlene@olg.co.za  

Fax: 086 6357 466 or 011 675-2592       The Teacher June 2007 THE TEACHER AUGUST 2007



MEETING DATES:  MPUMALANGA –August  and September 2007 
Date Area Venue Time 
13/08/07 MIDDELBURG Tshwenyane School 14h00 
13/08/07 WITBANK WITBANK Circuit offices 14h00 
14/08/07 STANDERTON  Khulasakhile School 14h00 
14/08/07 BALFOUR Vusumuzi School 14h00 
15/08/07 MMAMETLHLAKE Mmametlhlake Circuit Offices 14h00 
15/08/07 SIYABUSWA Siyabuswa Teachers Centre 14h00 
16/08/07 KWAMHLANGA Kwamhlanga Teachers Centre 14h00 
20/08/07 ERMELO Ithemba Teachers Centre 14h00 
20/08/07 SECUNDA Thorisong School(Teacher's Centre) 14h00 
21/08/07 PIET RETIEF Qhubekani School 14h00 
21/08/07 MPULUZI Mpuluzi Teachers Centre 14h00 
22/08/07 ELUKWATINI Diepgezuit School 14h00 
22/08/07 CAROLINA Zinikeleni School 14h00 
27/08/07 NKOMAZI Nkomazi Teachers Centre 14h00 
27/08/07 MALELANE Magubha School 14h00 
28/08/07 NKOMAZI Nkomazi Teachers Centre 14h00 
28/08/07 MALELANE Magubha School 14h00 
29/08/07 KANYAMAZANE Likweti School 14h00 
29/08/07 KABOKWENI Mgwenyana School 14h00 
30/08/07 WATERVAL BOVEN Circuit Offices 14h00 
30/08/07 LYDENBURG Mashishila Hall 14h00 
03/09/07 THULAMAHASHE Flora Phophe P. School 14h00 
03/09/07 DWARSLOOP/MAVILJAN Mapulaneng EMPC 14h00 
04/09/07 SHATALE SHATALE CIRCUIT OFFICE 14h00 
04/09/07 CASTEEL Casteel Primary School 14h00 
05/09/07 ATHURSEAT Mapulaneng FET College(Acornhoek) 14h00 
05/09/07 MANYELETI Malwana Primary school 14h00 
06/09/07 MKHUHLU & MARITE Mkhuhlu Conference Centre 14h00 
06/09/07 HAZYVIEW(MSHADZA) White-hazview Circuit Offices(Mshadza) 14h00 
10/09/07 MIDDELBURG Tshwenyane School 14h00 
10/09/07 WITBANK WITBANK Circuit offices 14h00 
11/09/07 STANDERTON  Khulasakhile School 14h00 
11/09/07 BALFOUR Vusumuzi School 14h00 
12/09/07 MMAMETLHLAKE Mmametlhlake Circuit Offices 14h00 
12/09/07 SIYABUSWA Siyabuswa Teachers Centre 14h00 
13/09/07 KWAMHLANGA Kwamhlanga Teachers Centre 14h00 
17/09/07 ERMELO Ithemba Teachers Centre 14h00 
17/09/07 SECUNDA Thorisong School(Teacher's Centre) 14h00 
18/09/07 PIET RETIEF Qhubekani School 14h00 
18/09/07 MPULUZI Mpuluzi Teachers Centre 14h00 
19/09/07 ELUKWATINI Diepgezuit School 14h00 
19/09/07 CAROLINA Zinikeleni School 14h00 

OLG Office:  Sakkie Manda – 082 926 4427 
 Or SMS YOUR NAME AND ADDRESS FOR MORE INFORMATION TO  082 926 4427  

MEETING DATES:  MPUMALANGA –August  and September 2007 
Date Area Venue Time 
13/08/07 MIDDELBURG Tshwenyane School 14h00 
13/08/07 WITBANK WITBANK Circuit offices 14h00 
14/08/07 STANDERTON  Khulasakhile School 14h00 
14/08/07 BALFOUR Vusumuzi School 14h00 
15/08/07 MMAMETLHLAKE Mmametlhlake Circuit Offices 14h00 
15/08/07 SIYABUSWA Siyabuswa Teachers Centre 14h00 
16/08/07 KWAMHLANGA Kwamhlanga Teachers Centre 14h00 
20/08/07 ERMELO Ithemba Teachers Centre 14h00 
20/08/07 SECUNDA Thorisong School(Teacher's Centre) 14h00 
21/08/07 PIET RETIEF Qhubekani School 14h00 
21/08/07 MPULUZI Mpuluzi Teachers Centre 14h00 
22/08/07 ELUKWATINI Diepgezuit School 14h00 
22/08/07 CAROLINA Zinikeleni School 14h00 
27/08/07 NKOMAZI Nkomazi Teachers Centre 14h00 
27/08/07 MALELANE Magubha School 14h00 
28/08/07 NKOMAZI Nkomazi Teachers Centre 14h00 
28/08/07 MALELANE Magubha School 14h00 
29/08/07 KANYAMAZANE Likweti School 14h00 
29/08/07 KABOKWENI Mgwenyana School 14h00 
30/08/07 WATERVAL BOVEN Circuit Offices 14h00 
30/08/07 LYDENBURG Mashishila Hall 14h00 
03/09/07 THULAMAHASHE Flora Phophe P. School 14h00 
03/09/07 DWARSLOOP/MAVILJAN Mapulaneng EMPC 14h00 
04/09/07 SHATALE SHATALE CIRCUIT OFFICE 14h00 
04/09/07 CASTEEL Casteel Primary School 14h00 
05/09/07 ATHURSEAT Mapulaneng FET College(Acornhoek) 14h00 
05/09/07 MANYELETI Malwana Primary school 14h00 
06/09/07 MKHUHLU & MARITE Mkhuhlu Conference Centre 14h00 
06/09/07 HAZYVIEW(MSHADZA) White-hazview Circuit Offices(Mshadza) 14h00 
10/09/07 MIDDELBURG Tshwenyane School 14h00 
10/09/07 WITBANK WITBANK Circuit offices 14h00 
11/09/07 STANDERTON  Khulasakhile School 14h00 
11/09/07 BALFOUR Vusumuzi School 14h00 
12/09/07 MMAMETLHLAKE Mmametlhlake Circuit Offices 14h00 
12/09/07 SIYABUSWA Siyabuswa Teachers Centre 14h00 
13/09/07 KWAMHLANGA Kwamhlanga Teachers Centre 14h00 
17/09/07 ERMELO Ithemba Teachers Centre 14h00 
17/09/07 SECUNDA Thorisong School(Teacher's Centre) 14h00 
18/09/07 PIET RETIEF Qhubekani School 14h00 
18/09/07 MPULUZI Mpuluzi Teachers Centre 14h00 
19/09/07 ELUKWATINI Diepgezuit School 14h00 
19/09/07 CAROLINA Zinikeleni School 14h00 

OLG Office:  Sakkie Manda – 082 926 4427 
 Or SMS YOUR NAME AND ADDRESS FOR MORE INFORMATION TO  082 926 4427  

MEETING DATES:  MPUMALANGA –August  and September 2007 
Date Area Venue Time 
13/08/07 MIDDELBURG Tshwenyane School 14h00 
13/08/07 WITBANK WITBANK Circuit offices 14h00 
14/08/07 STANDERTON  Khulasakhile School 14h00 
14/08/07 BALFOUR Vusumuzi School 14h00 
15/08/07 MMAMETLHLAKE Mmametlhlake Circuit Offices 14h00 
15/08/07 SIYABUSWA Siyabuswa Teachers Centre 14h00 
16/08/07 KWAMHLANGA Kwamhlanga Teachers Centre 14h00 
20/08/07 ERMELO Ithemba Teachers Centre 14h00 
20/08/07 SECUNDA Thorisong School(Teacher's Centre) 14h00 
21/08/07 PIET RETIEF Qhubekani School 14h00 
21/08/07 MPULUZI Mpuluzi Teachers Centre 14h00 
22/08/07 ELUKWATINI Diepgezuit School 14h00 
22/08/07 CAROLINA Zinikeleni School 14h00 
27/08/07 NKOMAZI Nkomazi Teachers Centre 14h00 
27/08/07 MALELANE Magubha School 14h00 
28/08/07 NKOMAZI Nkomazi Teachers Centre 14h00 
28/08/07 MALELANE Magubha School 14h00 
29/08/07 KANYAMAZANE Likweti School 14h00 
29/08/07 KABOKWENI Mgwenyana School 14h00 
30/08/07 WATERVAL BOVEN Circuit Offices 14h00 
30/08/07 LYDENBURG Mashishila Hall 14h00 
03/09/07 THULAMAHASHE Flora Phophe P. School 14h00 
03/09/07 DWARSLOOP/MAVILJAN Mapulaneng EMPC 14h00 
04/09/07 SHATALE SHATALE CIRCUIT OFFICE 14h00 
04/09/07 CASTEEL Casteel Primary School 14h00 
05/09/07 ATHURSEAT Mapulaneng FET College(Acornhoek) 14h00 
05/09/07 MANYELETI Malwana Primary school 14h00 
06/09/07 MKHUHLU & MARITE Mkhuhlu Conference Centre 14h00 
06/09/07 HAZYVIEW(MSHADZA) White-hazview Circuit Offices(Mshadza) 14h00 
10/09/07 MIDDELBURG Tshwenyane School 14h00 
10/09/07 WITBANK WITBANK Circuit offices 14h00 
11/09/07 STANDERTON  Khulasakhile School 14h00 
11/09/07 BALFOUR Vusumuzi School 14h00 
12/09/07 MMAMETLHLAKE Mmametlhlake Circuit Offices 14h00 
12/09/07 SIYABUSWA Siyabuswa Teachers Centre 14h00 
13/09/07 KWAMHLANGA Kwamhlanga Teachers Centre 14h00 
17/09/07 ERMELO Ithemba Teachers Centre 14h00 
17/09/07 SECUNDA Thorisong School(Teacher's Centre) 14h00 
18/09/07 PIET RETIEF Qhubekani School 14h00 
18/09/07 MPULUZI Mpuluzi Teachers Centre 14h00 
19/09/07 ELUKWATINI Diepgezuit School 14h00 
19/09/07 CAROLINA Zinikeleni School 14h00 

OLG Office:  Sakkie Manda – 082 926 4427 
 Or SMS YOUR NAME AND ADDRESS FOR MORE INFORMATION TO  082 926 4427  

MEETING DATES:  MPUMALANGA –August  and September 2007
MEETING DATES:  MPUMALANGA –August  and September 2007 

Date Area Venue Time 
13/08/07 MIDDELBURG Tshwenyane School 14h00 
13/08/07 WITBANK WITBANK Circuit offices 14h00 
14/08/07 STANDERTON  Khulasakhile School 14h00 
14/08/07 BALFOUR Vusumuzi School 14h00 
15/08/07 MMAMETLHLAKE Mmametlhlake Circuit Offices 14h00 
15/08/07 SIYABUSWA Siyabuswa Teachers Centre 14h00 
16/08/07 KWAMHLANGA Kwamhlanga Teachers Centre 14h00 
20/08/07 ERMELO Ithemba Teachers Centre 14h00 
20/08/07 SECUNDA Thorisong School(Teacher's Centre) 14h00 
21/08/07 PIET RETIEF Qhubekani School 14h00 
21/08/07 MPULUZI Mpuluzi Teachers Centre 14h00 
22/08/07 ELUKWATINI Diepgezuit School 14h00 
22/08/07 CAROLINA Zinikeleni School 14h00 
27/08/07 NKOMAZI Nkomazi Teachers Centre 14h00 
27/08/07 MALELANE Magubha School 14h00 
28/08/07 NKOMAZI Nkomazi Teachers Centre 14h00 
28/08/07 MALELANE Magubha School 14h00 
29/08/07 KANYAMAZANE Likweti School 14h00 
29/08/07 KABOKWENI Mgwenyana School 14h00 
30/08/07 WATERVAL BOVEN Circuit Offices 14h00 
30/08/07 LYDENBURG Mashishila Hall 14h00 
03/09/07 THULAMAHASHE Flora Phophe P. School 14h00 
03/09/07 DWARSLOOP/MAVILJAN Mapulaneng EMPC 14h00 
04/09/07 SHATALE SHATALE CIRCUIT OFFICE 14h00 
04/09/07 CASTEEL Casteel Primary School 14h00 
05/09/07 ATHURSEAT Mapulaneng FET College(Acornhoek) 14h00 
05/09/07 MANYELETI Malwana Primary school 14h00 
06/09/07 MKHUHLU & MARITE Mkhuhlu Conference Centre 14h00 
06/09/07 HAZYVIEW(MSHADZA) White-hazview Circuit Offices(Mshadza) 14h00 
10/09/07 MIDDELBURG Tshwenyane School 14h00 
10/09/07 WITBANK WITBANK Circuit offices 14h00 
11/09/07 STANDERTON  Khulasakhile School 14h00 
11/09/07 BALFOUR Vusumuzi School 14h00 
12/09/07 MMAMETLHLAKE Mmametlhlake Circuit Offices 14h00 
12/09/07 SIYABUSWA Siyabuswa Teachers Centre 14h00 
13/09/07 KWAMHLANGA Kwamhlanga Teachers Centre 14h00 
17/09/07 ERMELO Ithemba Teachers Centre 14h00 
17/09/07 SECUNDA Thorisong School(Teacher's Centre) 14h00 
18/09/07 PIET RETIEF Qhubekani School 14h00 
18/09/07 MPULUZI Mpuluzi Teachers Centre 14h00 
19/09/07 ELUKWATINI Diepgezuit School 14h00 
19/09/07 CAROLINA Zinikeleni School 14h00 

OLG Office:  Sakkie Manda – 082 926 4427 
 Or SMS YOUR NAME AND ADDRESS FOR MORE INFORMATION TO  082 926 4427  

MEETING DATES:  MPUMALANGA –August  and September 2007 
Date Area Venue Time 
13/08/07 MIDDELBURG Tshwenyane School 14h00 
13/08/07 WITBANK WITBANK Circuit offices 14h00 
14/08/07 STANDERTON  Khulasakhile School 14h00 
14/08/07 BALFOUR Vusumuzi School 14h00 
15/08/07 MMAMETLHLAKE Mmametlhlake Circuit Offices 14h00 
15/08/07 SIYABUSWA Siyabuswa Teachers Centre 14h00 
16/08/07 KWAMHLANGA Kwamhlanga Teachers Centre 14h00 
20/08/07 ERMELO Ithemba Teachers Centre 14h00 
20/08/07 SECUNDA Thorisong School(Teacher's Centre) 14h00 
21/08/07 PIET RETIEF Qhubekani School 14h00 
21/08/07 MPULUZI Mpuluzi Teachers Centre 14h00 
22/08/07 ELUKWATINI Diepgezuit School 14h00 
22/08/07 CAROLINA Zinikeleni School 14h00 
27/08/07 NKOMAZI Nkomazi Teachers Centre 14h00 
27/08/07 MALELANE Magubha School 14h00 
28/08/07 NKOMAZI Nkomazi Teachers Centre 14h00 
28/08/07 MALELANE Magubha School 14h00 
29/08/07 KANYAMAZANE Likweti School 14h00 
29/08/07 KABOKWENI Mgwenyana School 14h00 
30/08/07 WATERVAL BOVEN Circuit Offices 14h00 
30/08/07 LYDENBURG Mashishila Hall 14h00 
03/09/07 THULAMAHASHE Flora Phophe P. School 14h00 
03/09/07 DWARSLOOP/MAVILJAN Mapulaneng EMPC 14h00 
04/09/07 SHATALE SHATALE CIRCUIT OFFICE 14h00 
04/09/07 CASTEEL Casteel Primary School 14h00 
05/09/07 ATHURSEAT Mapulaneng FET College(Acornhoek) 14h00 
05/09/07 MANYELETI Malwana Primary school 14h00 
06/09/07 MKHUHLU & MARITE Mkhuhlu Conference Centre 14h00 
06/09/07 HAZYVIEW(MSHADZA) White-hazview Circuit Offices(Mshadza) 14h00 
10/09/07 MIDDELBURG Tshwenyane School 14h00 
10/09/07 WITBANK WITBANK Circuit offices 14h00 
11/09/07 STANDERTON  Khulasakhile School 14h00 
11/09/07 BALFOUR Vusumuzi School 14h00 
12/09/07 MMAMETLHLAKE Mmametlhlake Circuit Offices 14h00 
12/09/07 SIYABUSWA Siyabuswa Teachers Centre 14h00 
13/09/07 KWAMHLANGA Kwamhlanga Teachers Centre 14h00 
17/09/07 ERMELO Ithemba Teachers Centre 14h00 
17/09/07 SECUNDA Thorisong School(Teacher's Centre) 14h00 
18/09/07 PIET RETIEF Qhubekani School 14h00 
18/09/07 MPULUZI Mpuluzi Teachers Centre 14h00 
19/09/07 ELUKWATINI Diepgezuit School 14h00 
19/09/07 CAROLINA Zinikeleni School 14h00 

OLG Office:  Sakkie Manda – 082 926 4427 
 Or SMS YOUR NAME AND ADDRESS FOR MORE INFORMATION TO  082 926 4427  

MEETING DATES:  MPUMALANGA –August  and September 2007 
Date Area Venue Time 
13/08/07 MIDDELBURG Tshwenyane School 14h00 
13/08/07 WITBANK WITBANK Circuit offices 14h00 
14/08/07 STANDERTON  Khulasakhile School 14h00 
14/08/07 BALFOUR Vusumuzi School 14h00 
15/08/07 MMAMETLHLAKE Mmametlhlake Circuit Offices 14h00 
15/08/07 SIYABUSWA Siyabuswa Teachers Centre 14h00 
16/08/07 KWAMHLANGA Kwamhlanga Teachers Centre 14h00 
20/08/07 ERMELO Ithemba Teachers Centre 14h00 
20/08/07 SECUNDA Thorisong School(Teacher's Centre) 14h00 
21/08/07 PIET RETIEF Qhubekani School 14h00 
21/08/07 MPULUZI Mpuluzi Teachers Centre 14h00 
22/08/07 ELUKWATINI Diepgezuit School 14h00 
22/08/07 CAROLINA Zinikeleni School 14h00 
27/08/07 NKOMAZI Nkomazi Teachers Centre 14h00 
27/08/07 MALELANE Magubha School 14h00 
28/08/07 NKOMAZI Nkomazi Teachers Centre 14h00 
28/08/07 MALELANE Magubha School 14h00 
29/08/07 KANYAMAZANE Likweti School 14h00 
29/08/07 KABOKWENI Mgwenyana School 14h00 
30/08/07 WATERVAL BOVEN Circuit Offices 14h00 
30/08/07 LYDENBURG Mashishila Hall 14h00 
03/09/07 THULAMAHASHE Flora Phophe P. School 14h00 
03/09/07 DWARSLOOP/MAVILJAN Mapulaneng EMPC 14h00 
04/09/07 SHATALE SHATALE CIRCUIT OFFICE 14h00 
04/09/07 CASTEEL Casteel Primary School 14h00 
05/09/07 ATHURSEAT Mapulaneng FET College(Acornhoek) 14h00 
05/09/07 MANYELETI Malwana Primary school 14h00 
06/09/07 MKHUHLU & MARITE Mkhuhlu Conference Centre 14h00 
06/09/07 HAZYVIEW(MSHADZA) White-hazview Circuit Offices(Mshadza) 14h00 
10/09/07 MIDDELBURG Tshwenyane School 14h00 
10/09/07 WITBANK WITBANK Circuit offices 14h00 
11/09/07 STANDERTON  Khulasakhile School 14h00 
11/09/07 BALFOUR Vusumuzi School 14h00 
12/09/07 MMAMETLHLAKE Mmametlhlake Circuit Offices 14h00 
12/09/07 SIYABUSWA Siyabuswa Teachers Centre 14h00 
13/09/07 KWAMHLANGA Kwamhlanga Teachers Centre 14h00 
17/09/07 ERMELO Ithemba Teachers Centre 14h00 
17/09/07 SECUNDA Thorisong School(Teacher's Centre) 14h00 
18/09/07 PIET RETIEF Qhubekani School 14h00 
18/09/07 MPULUZI Mpuluzi Teachers Centre 14h00 
19/09/07 ELUKWATINI Diepgezuit School 14h00 
19/09/07 CAROLINA Zinikeleni School 14h00 

OLG Office:  Sakkie Manda – 082 926 4427 
 Or SMS YOUR NAME AND ADDRESS FOR MORE INFORMATION TO  082 926 4427  

TH
E TEA

C
H

ER
 A

U
G

U
ST 2007



A secret country
28 

 August 2007 theTeacher

W
a y  u p  o n  o u r 
n o r t h e r n - m o s t 
border lies a well-
kept South Afri-
can secret where 

ancient African history and Mother 
Nature’s grandeur meet — Mapun-
gubwe National Park.

Proclaimed a World Heritage 
Site in July 2003 and launched as a 
National Park on National Heritage 
Day 2004, mention of Mapungubwe 
leaves most South Africans asking 
“Where?”

Where, indeed. Its location is, for 
want of a better word, spectacular. 
On the southern banks of the mighty 
Limpopo River at its confluence 
with the equally impressive Shashe 
River, three countries meet — South 
Africa, Botswana and Zimbabwe 
— and legends abound.

It was here, in 1932, on an impressive 
hill, that the lost city of Mapungubwe 
was rediscovered. Excavators found 
23 graves on top of the rocky outcrop, 
three of which belonged to members 
of an ancient royal family. The royal 
remains were found bedecked in gold 
and buried alongside incredible arte-
facts, among them a fantastic golden 
rhino, which has since become the 
symbol for Mapungubwe.

Over the following years, the his-
tory of this area has been pieced 
together. The ancient city was at its 
height in 900AD, before the rise of 
Great Zimbabwe, and gathered its 
wealth by trading with the East. Evi-
dence of trade with Arabia and China 
has been uncovered. This was a time 
when the Limpopo and Shashe 
Rivers were permanently full and 
Mapungubwe was home to between 
5 000 and 9 000 people, making 
it the largest known settlement in 
Southern Africa at that time.

By 1270, this incredible civilisation 
was nothing but a memory. No one 
knows for sure what happened, but the 
people scattered and the powerbase in 
the area shifted to Great Zimbabwe.

Now visitors to Mapungubwe can 
explore the site of this fascinating 
and historic citadel and marvel at the 
beauty of the land that surrounds it.

The park is home to an impressive 
array of fauna and flora, including 
elephant, leopard, lion and rhino. But 
it is the magnificent baobab that cap-
tures the imagination. Mapungubwe 
is in the heart of the baobab belt and 
these amazing trees, along with some 
incredible hills (one of which is sup-
posed to have inspired the Voor-
trekker Monument in Pretoria) domi-
nate the landscape.

There’s a lot on offer for those 
staying in the park, not the least of 
which is an excellent heritage tour, 
which departs from the main gate 
at 7am and 10am each day. At R85 
per person, this is excellent value 
for money, combining a fascinat-
ing ascent of Mapungubwe Hill and 

exploration of the history of the area 
with a game drive.

Guided walks and morning and 
night game drives are also available.

Accommodation at Mapungubwe 
is excellent. With the park being so 
new, the camps are pristine and well 
equipped. And, because not many 
people really know about the place, 
it’s wonderfully quiet. The larg-
est, and perhaps prettiest, camp is 
Leokwe, set among impressive rocky 
outcrops with an inviting rock-hewn 
swimming pool and wooden viewing 
deck complete with deck chairs.

Leokwe offers 15 cottages with 
twin beds and a double sleeper 
couch and two four-bed family cot-
tages, all with their own kitchenette, 
sitting area and bathroom facilities.

Limpopo Forest Camp is a tented 
camp close to the Limpopo River 
in the shade of a riverine forest. It 

has eight tents, each sleeping two 
people. Tshugulu Lodge is great for 
groups with space for 14 people in 
six bedrooms. It has its own swim-
ming pool and an exclusive eco-trail. 
The Vhembe Wilderness Camp offers 
four cabins, each sleeping two. There 
is also the Mazhou Camping site, 
which has 10 pitches for caravans or 
tents, each with a powerpoint.

Accommodation aside, it’s the 
area that is the big drawcard, espe-
cially for birders, with more than 
400 recorded species making the 
tick-list rather impressive.

One of the best spots for birding, 
and game viewing in general, is a hide 
on the Limpopo that can be reached 
by a long and winding tree-top board-
walk. Elevated literally to canopy 
level, the boardwalk offers excellent 
opportunities to view game from 
above, especially elephant, and gives 

visitors a bird’s eye view of the sur-
rounding forest and its inhabitants.

The confluence of the Shashe and 
Limpopo is perhaps the most awe-
inspiring of spots, with a 180-degree 
view of three countries as well as 
the rivers. Even though for most of 
the year they are both dry, the view 
of these two mighty watercourses is 
nonetheless impressive, especially 
from the elevated viewpoints.

In time, SANParks hopes to 
increase the amount of land under 
protection at Mapungubwe. Intrigu-
ingly, in 1947 the political upheaval 
in the country resulted in what is 
known as the Battle of Dongola — a 
parliamentary debate that led to 92 
000ha being proclaimed. But, a 
year later the National Party came 
to power and disbanded the park. 
History, it seems, goes hand in hand 
with Mapungubwe.

TAKE A 
BREAK

The lowdown
Mapungubwe National Park is 
about a five-hour drive from 
Johannesburg, being some 200km 
from Polokwane, close to the 
towns of Alldays and Musina. 
It’s a pleasant drive, with some 
spectacular scenery, especially 
once you are off the N1. The most 
scenic route is via Nylstroom.

Current tariffs for Mapungubwe 
are: Leokwe Camp, R570 per 
night for a standard cottage and 
R900 a night for a family cottage; 
Limpopo Forest Camp, R540 per 
night for a two-sleeper forest tent; 
Mazhou Camping Site, R110 per 
night for a tent or caravan pitch; 
R1 650 per night for the 12-sleeper 
Tshugulu Lodge; and R1 685 for 
the four wilderness cabins at 
Vhembe Wilderness Camp (which 
is booked out as an entire camp).

There are no shops or restaurants 
at the camps, so all food, drink and 
essentials have to be taken in with 
you, including firewood. 

Reservations for the park should 
be made through SANParks 
central reservation office on 
012 428 9111 or check availability 
at www.sanparks.org.

Sharon van Wyk explores the fascinating and historic citadel of Mapungubwe

The spectacular Mapungubwe National Park is situated on the southern banks of the mighty Limpopo River 
at its confluence with the equally impressive Shashe River. Photograph: Sharon van Wyk
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M
oney in the bank can 
give you a solid sense 
of security. When you 
are saving money, you 
can look forward to 

purchasing an asset, going on holiday, 
giving your children a decent educa-
tion or enjoying a better  retirement. 
Saving money also gives you peace of 
mind about your ability to cope with a 
financial setback, such as unexpected 
car repairs, school fees or hospital bills 
not covered by medical aid.

How does one go about choosing the 
right savings plan and sticking to it? 
Where does one find the money to save 
when you don’t always have enough to 
make it through each month?

When you are saving money for, say, 
a deposit on a car, an overseas trip, a 
wedding or a home computer, your 
monthly savings amount will depend 
on the amount you require, divided by 
the number of months in which you 
can or choose to save. Say you need 
R12 000 for a tourism course, which 
starts in eight month’s time. Simply 
divide R12 000 by eight and you know 
that you will have to save R1 500 a 
month to have enough money for your 
studies, excluding any interest that you 
might earn on your savings.

If your savings interest rate is only 
2% per year, you will receive in the 
region of R7 additional at the end of 
the eight months. At 10% per annum 
interest, you could earn up to R355 
extra after the eight months. This 
shows that shopping around for the 
best rate on savings could be worth 
it, especially in the long run.

There are different ways to save. 
Consider the following:

• Fixed-savings term: The more 

time you have to save, the smaller the 
monthly amounts you need to put 
away to reach your target amount. 
The less time you have, the higher 
the monthly amounts you need to 
put away.

• Savings products: Look at open-
ing a separate savings account for 
your goal. Call accounts with a 32-day 
notice period, five-year savings poli-
cies or unit trust investments can be 
considered when you have at least 
three years in which to save. Look 
for the best interest rates, especially 
when you have time on your side. If 
you find it difficult to stick to a sav-
ings plan, choose a product that does 
not allow easy access to your money. 
It is important to review all the costs 
related to your savings product to 
confirm what your net return on your 
savings will be.

Saving for security
You need to save money for financial 
emergencies. This will enable you 
to stop worrying about unforeseen 
expenses, such as a broken geyser or 
an air ticket to attend a loved one’s 
funeral.

You have two options when you are 
saving for financial security:  save reg-
ular monthly amounts or save lump-
sum amounts, such as bonuses, over-
time payments or money you receive 
as gifts.
• Open-savings term: Draw up a 
budget to find out how much you can 
afford to save each month. Even sav-
ing R100 a month can make an enor-
mous difference to your financial 
situation. The more time you have to 
save, the more you will benefit from 
compound interest. This means that 
you earn interest on the interest you 
have earned during previous months. 
In time, this will enable you to accu-
mulate significantly more money.
• Savings products: If you need 
flexibility, it is important to choose a 

savings product that gives you access 
to your money within a day or two 
in case of emergencies. Look at sav-
ings plans and money market funds. 
Some banks offer as much as 10% 
interest a year. 

If you can afford a fixed period (at 
least three years), you can opt for a 
savings product with a higher risk fac-
tor and higher potential payouts such 
as unit trust funds. Consider speak-
ing to an accredited financial adviser 
about the various options in terms of 
longer-term investments.

Save in different ways
What if you think you cannot afford to 
save?  First, clarify what you are spend-
ing your money on. Maybe you are 
spending too much on entertainment, 
clothing or luxury expensive items pur-

Empower yourself with a savings plan, 
writes Yolandé van Rensburg
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Affordable life cover
Your cellphone can now help you 
access life assurance. For about R10, 
which is deducted from airtime, 
people can purchase life insurance 
for a period of six days, which will 
pay out R60 000 in the case of 
accidental death. This will come in 
handy in particular for people who 
have to travel during unsafe periods.

This is thanks to Metropolitan Life, 
which has created a new business 
unit called Cover2go. It makes 
use of cellphone technology from 
Clickatell to provide quick, easy and 
affordable access to insurance.

“Every day a large majority of 
South Africans have to board minibus 
taxis, many of which are notoriously 
unsafe. For people travelling over the 

most dangerous periods, such as the 
Easter weekend and other holidays, 
the risk to the wellbeing of their 
families is very real ... With Cover2go 
people can get basic cover instantly, 
at very affordable prices, when they 
need it most,” says Derek Pead, CEO 
of Cover2go.

The policy is bought by sending 
your name and ID number to a 
number. The system replies with a 
confirmation and policy number, 
requests the name of a beneficiary, 
reminds the policyholder to make 
sure they’ve informed someone 
about the life assurance. Once the 
policy expires, a notification is sent 
asking if they choose to renew. One 
policy is permitted per person.

chased on credit. Start to manage your 
lifestyle and free up your cash. Then 
use this money for a savings plan.

Do it now
The sooner you start to save, the 
smaller the monthly amounts you need 
to reach your target amount.  This will 
enable you to accumulate a sturdy 
amount of capital and benefit from 
compound interest (interest on inter-
est). What’s more, you will soon get 
used to the small monthly amounts 
that you are saving — especially when 
these amounts are deducted automati-
cally from your bank account via a debit 
order. The longer the term, the easier 
it is to commit to a smaller amount, 
which must be sacrificed for savings.

Once you know how much you 
can save each month and over what 

period of time, find out about the 
best savings product for your specific 
needs.  Ensure that you select a finan-
cial service provider that best suits 
your individual needs. Inquire about 
interest rates, access to your money, 
investment periods, fees, debit order 
deductions and lump-sum amounts.  

Stay away from pyramid schemes 
and “too good to be true” profit 
schemes.

Take some time to evaluate your 
money matters, then take out a sav-
ings plan and look forward to the 
benefits of proper financial planning. 
It is one of the most empowering 
things you can do for yourself.

Yolandé van Rensburg is head: com-
munication and public relations at 
Capitec Bank

Free up 
your cash 
and save

When you are saving money, you can look forward to going on holiday
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A
t seven I composed a 
song for my brother who 
had rheumatic fever and 
was always in bed. I 
wrote the notes clearly 

in my special theory book: it was in 
C major and 4/4 time which I knew 
was a bit plonky and the bass chords 
were clunky, but it fitted with the 
words.

Mrs Gambler glanced at it when 
I went for my piano lesson: she 
looked angry (I was scared of her 
anyway). I knew it wasn’t that good, 
but it was my first composition, so 
perhaps she could help me. We had 
a strained lesson till mum came to 
fetch me. Whispers in the other 
room. Some suspicion lingered: I 
didn’t understand why. I didn’t try 
to write music again.

In grade one I already had feelings 
of teenage rebellion, premature bore-
dom, frustration and the growing 
resignation that there was no mean-
ing to be found. I winged my way 
through tests and exams. In standard 
six there was refuge in Shakespeare, 
but I stayed at home on the days we 
had to read aloud. Afrikaans was evil 
and to fail was honourable; French 
could have been fun if we had dis-
cussed literature, but we didn’t. 

The maths teacher proclaimed that I 
did not exist. The science teacher said I 
had a weak character and should give 
up science. I didn’t think much of her 
character either, but wasn’t allowed to 
say so — so I gave up science instead. 
The last years of school continued: a 
daily low-intensity war.

I had concluded that life was mean-
ingless, society was corrupt and I had 
no wish to participate in it. The pas-
sive option was to drift into Wits at 
17 — to do a BA, I supposed: English, 
French, art history, philosophy.

Suddenly there was no uniform, 
no morning assembly, no prefects: 
delirious freedom. African-print 
kaftans and sandals and braided 
hair. It was 1971 and Santana, Jimi 

Hendrix and Ram Das. In the mind-
blowing freedom of campus there 
were swarming crowds, boys, hun-
dreds of buildings, boys, huge piles 
of huge textbooks. In the stillness 
of the William Cullen library there 
were even stepladders to reach the 
high top shelves. Where to go? This 
was a whole lot worse than anything 
so far. In the entire year I spoke to 
no one — not a single person.

In the English tutorial I got 
accused of plagiarism in my Chau-
cer essay. What were my sources? 
Pain of being singled out: “Sources?” 
I hadn’t known people wrote books 
about books. Was there no end to 
this volume of stuff drowning me? 
“No Ma’am,” the Roedean training 
surfacing — “the ideas were mine.” 
In front of the whole group there 
were threats of exclusions for cheat-

ing. I felt faint with confusion. (I did 
not go back).

In French I got a zero for the first 
essay. Winging it wasn’t going to 
work here. The lecturer performed 
theatrically in French in front of 
about 100 students: “Zero! Zero! No 
one has ever got zero! How did you 
manage it? (I didn’t go back). 

Art. Art? I didn’t know where the 
art library was and became more and 
more shy to ask as the months went 
by. (Eventually I couldn’t go back). 

Philosophy (my real interest) — I 
read all Plato’s dialogues — includ-
ing the footnotes. The first essay was 
on Aristotle. (I didn’t go back).

Through a caring, encouraging 
violin teacher, I ventured into teach-
ers’ college at 26. I never imagined 
I’d voluntarily set foot in a school 
again, but maybe I could make 
things different. I did not want 
anyone to have the experiences I 
had had. When I started physics 1, I 
was the only girl in the class. Every 
morning the lecturer glared at me 
and said: “You still here?” To be 
fair, I did ask some dumb questions: 
“What’s that little 10 for?”(as in 610).

There was a shocked silence. But 
I had been out of school for almost 
10 years and I hadn’t done science 
at school. I’d also never seen a calcu-
lator before … and I felt very old at 
26. So I read all the school textbooks 
on weekends, practising to find the 
weight of the Earth and the accel-
eration of the lift and the momen-
tum of a trolley. I was determined 
not to drop out and give the lecturer 
the satisfaction of knowing that I 
couldn’t make it. 

The man I was married to was 
uneasy as I went into second year. He 
started to object, so I worked at 4am … 
and I made it through till fourth year 
and then also through a part-time BA, 
which took about eight years, while 
teaching and mothering and looking 
after in-laws. When I finished, the 
marriage was finished too — or actu-
ally it was over much earlier.

As I walk across campus 30 years 
on, I am amazed and amused at the 
irony of my being here. I see the new 
bright-eyed students, hopeful, elated 
at arriving, over-dressed, lost and 
free, already under pressure. I sit 
on selection and readmission com-
mittees and hear the former per-
fect students (now in high places) 
bemoan the calibre of students with 
their poor maths marks and their 
lack of “everything”. I feel heartsore 
for those who didn’t make it: I know 
there are many paths to learning 
and not all of them are smooth.

At last I can write what I like, how 
I like (and I’ve learnt to acknow-
ledge my sources). Not surpris-

ingly, my PhD is still about learn-
ing — with little thanks as usual to 
formal academia. I get to talk about 
Ram Das and Plato and science edu-
cation and gender and trips into the 
wilderness and encounters with shy 
students who bring their music and 
their stories into science. I get to do 
research in Ixopo.

The word “Ixopo” derives from 
the onomatopoeic description of the 
cow’s hoof pulling out of the thick, 
wet, fertile mud. In the Ixopo valley 
I love the space, rolling hills, wild 
river places, pretty goats, open fires, 
slow pace and vast open sky. I would 
not love being cold, hungry, beaten 
at school and having the least say as 
a girl. I would not enjoy chorus-style 
classrooms that lead to no jobs. 

I would like my work (our work) 
to make a difference to the students 
here, to help rural culture contrib-
ute its knowledge to the wider dem-
ocratic and academic discourse. I 
do not know what this may be but it 
would have to have something to do 
with education and science. And, of 
course, I want to learn: What mat-
ters here? What other ways are there 
of understanding the world? What 
does this teach me about myself?”

Is is customary in rural South 
Africa to start with a prayer. I won-
der whether I can write a prayer into 
a research report, or is the numi-
nous purged in the sanitised clinic 
of the research academy? Well, here 
it is, the traditional opening prayer: 
May all people in the rural areas, 
especially in Chibini and Ifafa, have 
a better future, have enough to eat, 
gain in confidence, and have mean-
ingful — wonderful — learning expe-
riences so that their knowledge and 
culture is a resource for all. May I 
become more of a person here.

An edited version of Becoming 
More of a Person by Moyra Keane 
in The Wits Wonderwoman Book: 
Buttons and Breakfasts, edited by 
Margaret Orr, Mary Rorich and 
Finuala Dowling. Keane works as 
an academic adviser in the Science 
Teaching and Learning Centre, 
Faculty of Science, University of the 
Witwatersrand 

Not all learning paths 
are smooth, writes 
Moyra Keane

Al lyson Lawless, the first 
woman president of the 
South African Institute of 

Civil Engineering (SAICE), has been 
named the winner in the 2007 sci-
ence and technology category of 
the prestigious Shoprite Checkers/
SABC2 Woman of the Year Award

In 2000, she became the first 
woman in the then almost 100-year 
history of the organisation to be 
appointed to the position.

As a civil engineer exposed to the 
realities of South Africa, Lawless has 
been doing extensive work in the areas 
of skills development and has been 
active within communities, making a 
connection between civil engineering 
and the people she serves. 

“Community involvement is a 
major factor in sustainability, as 
it ensures that the technological 
solutions are friendly and jobs are 
created. Having worked so passion-
ately on skills development in civil 
engineering, I hope that the career- 

development models that we have 
proved to be successful and the les-
sons learnt in implementing serv-
ice delivery will be expanded and 
adopted as the national model in 
South Africa and in other develop-
ing countries,” she said. 

Lawless has been addressing 
imbalances in the civil engineering 
profession and, in 2005, published 
the book Numbers and Needs, which 
has become a national reference 
guide on skills development, sug-
gesting a range of solutions almost 
from cradle to grave. She has actively 
campaigned to put senior and jun-
ior engineers back into local govern-
ment to improve service delivery. 

After obtaining a BSc (Civ. Eng) 
and an MSc (Structural Eng) degree, 
she worked as a civil engineer in 
Windhoek, Johannesburg and in the 
United Kingdom before starting her 
own company.

One of the company’s important 
contributions to development was to 

launching the Local Government 
Engineering Empowerment Pro-
gramme, which was supported by 
the SA Local Government Associa-
tion (Salga), Eskom, the housing, 
local government, and arts and cul-
ture departments, the Council for 

A civil-minded engineer
Scientific and Industrial Research,  
to orientate new councilors on the 
intricacies of infrastructure delivery 
and guide them on issues to con-
sider when making decisions.

Having identified major skills gaps 
in local government, Lawless con-
ceived, developed and now manages 
a major government intervention 
to re-introduce retired engineering 
professionals into local government. 
They are teamed with students 
requiring experiential training and 
graduates who cannot find work. 
Together they are delivering serv-
ices to several million people. 

Lawless contributed to the devel-
opment of the proposals of the Joint 
Initiative on Priority Skills Acquisi-
tion, a national joint initiative on 
priority skills acquisition, to increase 
the number of engineers graduating 
through South African universities, 
and to re-introduce structured train-
ing for graduates in the workplace. 
— the Teacher reporter

offer free or substantially subsidised 
training to almost 200 previously dis-
advantaged students and graduates 
in order to improve their employ-
ment opportunities. Some are now in 
senior public sector positions.

Lawless was instrumental in 

Skilled developer: Allyson Lawless

Moyra Keane. Photo: The Wits Wonderwoman Book/Debbie Yazbek

As I walk across 
campus 30 years 
on, I am amazed 
at the irony of my 
being here
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cation to explain what drove the 
decision about their salaries.

I am a principal of a school with 
80 learners. The salary I earn 

disappoints me. I am an educa-
tor of two classes and a principal, 
but I earn peanuts. Principals are 
upgraded, but we are left behind. 
Editor: See previous SMS. Also 
see page 6

I am concerned about why princi-
pals are the only beneficiaries of 

the school grading system. Why not 
the deputies?
Editor: See previous SMS.

I am a grade R teacher with a 
three-year diploma in educare, 
and am currently studying sec-

ond year in the National Professional 
Diploma in Education part time. I 
teach far from home. I earn R1 500 
a month, paying rent and transport. 
During the salary negotiations and 
strike we were excluded, now with 
the recovery plan we are included. 
Are we going to get paid like all other 
teachers? We think it is unfair. 
Editor: We will investigate.

Why are civil servants dis-
allowed access to old-age pay-

ment, indodla, when they retire? 
Editor: Teachers do receive 
 pensions.

I’ve taught for five years as a pri-
vate teacher during the Bophut-

hatswana era and then went to get 
an education diploma. After that 
I taught for four years in adult 
basic education, paid by the North 
West government. I have now been 
absorbed in a level one post. Shock-
ingly, the government recognised 
only three years of my experience. 

The Teacher has been receiving 
comments, messages and news 
tips via SMS. The SMS, or short 
message service, as you all 
know, has become a popular 
South African pastime. Since the 
thumb appears to have become 
a more powerful communication 
tool than the pen, we decided 
to introduce a new section to 
accommodate your messages. 
Please SMS your comments on 
articles in the Teacher and views 
on education to 083 409 7430. 
Please note that the Teacher will 
not reply to “call back” messages 
and also cannot reply to each 
SMS individually, but where 
possible will publish replies.

What do I have to do so that my past 
experience can be recognised?
Editor: We will ask an expert to 
explain what the situation is as we 
receive many enquiries about rec-
ognition of experience and quali-
fications. Also see page 6

I am an administrator. I want to 
know why are we not paid more 

if we upgrade our qualifications. 
They say that administrative peo-
ple do not qualify. We don’t even 
get bursaries. Does the world of 
adminis trators exist? 
Editor: We will investigate.

Your article on the Thuthong portal 
did not provide the web address. 

Editor: The website is www.thutong.
org.za

Government must pay us accord-
ing to qualifications because we 

can’t be in senior posts because of 
corruption by school governing bod-
ies and principals. 

I started teaching in 1995. I have a 
senior primary teacher’s diploma 

and adult basic education and train-
ing but my salary notch is R101 544. 
Am I underpaid? 

I  have been a teacher for 21 years. I 
am on post level one with a four-year 

diploma. I’ve heard about senior master 
teachers. I qualify to become one but I 
don’t know how. Please help. 

In the Libode district in the East-
ern Cape, none of the no-fee 
schools has received anything. 

Mfundisweni Junior Secondary 
School has not received any money 
as a “no-fee school” since it was 
declared such last year. Parents are 
not paying fees. Please help us.

We are from a school in Bush-
buckridge in the Mkhulu 

circuit. The provincial education 
department put us in quantile three 
while our neighbours are all no-
fee schools. We have had problems 
since April. Parents are no longer 
prepared to pay school fees. We have 
broken windows, photo copiers and 
floors and no stationery.

I  am concerned about the way the 
Northern Cape education depart-

ment handles transfers, which is 
only twice a year — January 1 and 
July 1. It is unfair that one has to get 
permission from the school govern-
ing body. It is outrageous. This mat-
ter should be revisited soon. — MA 
Moseki, Kuruman
Editor: We will ask for clarification. 

My principal has not been in class 
in years. He takes decisions 

alone; our school never holds staff 
meetings. The school is in a sham-
bles. Is this someone due for a raise? 
A principal’s salary rise should be 
based on the condition of the school 
and the principal’s performance.
Editor: Given the number of com-
ments and questions about the 
remuneration of principals, we 
will ask the department of edu-

EDITORIAL

SMSs

I am looking for a transfer to Rusten-
burg, Brits or Mabopane. I am an 

intermediate educator in Mafikeng, 
teaching natural sciences, mathemat-
ics, life orientation and technika. Con-
tact me on 072 548 9429.

I am a male teacher at a primary 
school in Zeerust, North West. I 

am looking for a transfer to Limpopo, 
Gauteng, Pretoria, Thabazimbi or 
Ellisras. Contact me on 073 727 1886.

I am looking for a transfer from Port 
Elizabeth to Gauteng. I teach grade 

four to seven (English and economic 
and management science). Contact 
me on 078 284 5424.

I’m a qualified, registered educa-
tor with majors in accounting and 

business economics. I would prefer 
a permanent post in Gauteng. I am 
available immediately. Phone me on 
073 882 7521.

Can you help me to get a trans-
fer from Vryheid in KwaZulu-

Natal to Gauteng? I am a qualified 
educator, teaching English second 
language, Afrikaans second lan-
guage and mathematical literacy. 
My problem is that I’m far from my 
family. Every Friday I have to travel 
from Vryheid to Gauteng because 
my children stay with my husband 
and they are too young to take care 

of themselves. I am worried. Phone 
me on 072 978 8318. 

 

I am a second-year Unisa student 
teaching economic management 

sciences, social sciences, art and cul-
ture at a primary school. I have cho-
sen mathematics as one of my sub-
jects to complete my BEd. I would 
like to teach in Gauteng. Phone me 
on 073 648 4761.

I would like to teach in the Eastern 
Cape, in East London or the sur-

rounding areas. I’m teaching in Cape 
Town. I teach high-school geogra-
phy and life orientation. Phone me 
on 083 950 1471.

Thank you for your questions 
about Gems. Keep them coming. 
We will ask experts to answer the 
queries. SMS “teacher” and your 
question to 32510  (SMS costs R1)

Gems
Editor: We try to get answers to all 
your salary related questions.

Where can one apply for teach-
ing bursaries? I have tried the 

department of education’s website, 
but have found nothing. 
Editor: We have received many 
enquiries about bursaries for 
working teachers. We have writ-
ten to the education department 
to give us more information. 

I am an educator in Limpopo in the 
Mopani, Khujwana, circuit. I took 

part in the National Teachers’ Awards 
in 2006. We were promised bursaries. 
What must I do, because nothing is 
happening? Please help me.
Editor: See previous SMS

I am a temporary teacher who 
started in 2003. I have not yet been 

absorbed. I don’t receive monthly sal-
aries as others do. Sometimes I spend 
months without being paid. When 
the education department pays me, 
I have to pay big debts and I am left 
with nothing in my pocket.

The department of education has 
to come up with an implementa-

ble school infrastructure delivery 
plan. In our township schools, there 
are no desks, chairs, windows or toi-
lets. How can we work in such condi-
tions? Please, Minister Pandor, help 
us. — N Mhotwana, Eastern Cape

I started to work in 1999 and my cur-
rent notch is R83 988. This month 

I submitted my Advanced Certificate 
in Education, which will promote me 
to notch 14 and I would like to know 
how much my new notch will be.
Editor: We will attempt to find 
answers to your ongoing questions 
about salaries.

Transfers

A campaign 
for teachers

The treatment some teachers 
endure at the hands of their 
employers is deplorable.

Perhaps the Teacher should start 
a campaign on their behalf. It could 
focus on ensuring all educators — 
permanent or temporary — receive 
the basic professional support they 
are entitled to and tackle poor labour 
practices and conditions of service.

A call to the Teacher from a tempo-
rary educator in Limpopo gave rise 
to this idea. She claimed that tem-
porary educators are paid late and 
many who had been absorbed had 
not yet been captured on the system. 
Another sent an SMS complaining of 
“months without being paid”.

This is unacceptable. 
With its campaign, the Teacher 

could try to find those officials 
responsible for the late or non-
 payment of educators.

But it is not only bread-and- butter 
issues that need to be addressed. 
There is also the need for profes-
sional support.

The Teacher received another call 
from an educator from the Eastern 
Cape, who has been with her school 
since 1994, who said there had not 
been a subject adviser at the school 
for 13 years.

We know that many district 
offices, understaffed and tasked 
with  the  “wel lness”  o f  more 
schools than they can cover, are 
under pressure. They, in turn, may 
not receive the necessary support 
from upper levels of government. 
We know too that education in 
large parts of the Eastern Cape is in 
a shambles (see the SMSs). But 13 
years?

This teacher, a head of a depart-
ment at a primary school, was unsure 
whether she was on track with the 
way in which she approached prepa-
rations for her lessons. She wanted 
guidance from someone who knows 
more than she does.

Does anyone care about the state 
of education in the Eastern Cape? 
Does anyone care about what 
teachers have to put up with when 
it comes to late payments and the 
lack of professional support?

Yes, perhaps the time is ripe for 
a campaign on behalf of teachers.
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